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UNIT 4

Arctic Ice

Many people wonder at the beauty of nature, 

but do they wonder about the future of our 

planet?

People and 
       the Planet

 Discuss It In what way are people and animals 
dependent on our planet?

Write your response before sharing your ideas.
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INDEPENDENT 
LEARNING

SMALL-GROUP 
LEARNING

WHOLE-CLASS 
LEARNING

EXPOSITORY NONFICTION 

The Story of Victor 
d’Aveyron, the 
Wild Child
Eloise Montalban

ESSAY

from Of Wolves 
and Men
Barry Lopez

NOVEL EXCERPT

from My Side of the 
Mountain
Jean Craighead George

MEDIA: PHOTO GALLERY

Eagle Tracking at 
Follensby Pond
The Nature Conservancy 

SHORT STORY

He—y, Come 
On Ou—t!
Shinichi Hoshi, translated 
by Stanleigh Jones

ANCHOR TEXT: DESCRIPTIVE NONFICTION

from Silent Spring
Rachel Carson

PERFORMANCE-BASED ASSESSMENT
Argument: Essay and Oral Presentation

PROMPT:

Are the needs of people ever more important than the needs of animals  
and the planet?

POETRY COLLECTION

Turtle Watchers
Linda Hogan

“Nature” is what 
We see—
Emily Dickinson

The Sparrow
Paul Laurence Dunbar

C
O

M
PA

R
E

MEDIA: VIDEO

Nobel Speech
Al Gore

ANCHOR TEXT: SPEECH

Nobel Speech
Al Gore

MYTH

How Grandmother 
Spider Stole the Sun
Michael J. Caduto and 
Joseph Bruchac

ESSENTIAL 
QUESTION: 

What effects do people have on 
the environment?

LAUNCH TEXT 
ARGUMENT MODEL

Rethinking the Wild

PERFORMANCE TASK 

WRITING FOCUS:

Write an Argument

PERFORMANCE TASK

SPEAKING AND LISTENING FOCUS:

Present an Argument

PERFORMANCE-BASED ASSESSMENT PREP

Review Evidence for an Argument
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READING GOALS

•	Evaluate	written	arguments	by	
analyzing	how	authors	state	and	
support	their	claims.

•	Expand	your	knowledge	and	use	of	
academic	and	concept	vocabulary.

WRITING AND RESEARCH GOALS

•	Write	an	argumentative	essay	in	which	
you	effectively	incorporate	the	key	
elements	of	an	argument.

•	Conduct	research	projects	of	various	
lengths	to	explore	a	topic	and	clarify	
meaning.

LANGUAGE GOALS

•	Demonstrate	command	of	the	use	of	
participles	and	participial	phrases.

SPEAKING AND LISTENING 
GOALS

•	Collaborate	with	your	team	to	build	on	
the	ideas	of	others,	develop	consensus,	
and	communicate.

•	Integrate	audio,	visuals,	and	text	in	
presentations.

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

Unit Goals
Throughout	this	unit,	you	will	deepen	your	perspective	about	space	
exploration	by	reading,	writing,	speaking,	listening,	and	presenting.	These	
goals	will	help	you	succeed	on	the	Unit	Performance-Based	Assessment.

Rate	how	well	you	meet	these	goals	right	now.	You	will	revisit	your	
ratings	later	when	you	reflect	on	your	growth	during	this	unit.

SCAN FOR 
MULTIMEDIA

SC
A

LE
	 1	 2	 3	 4	 5

	 NOT	AT	ALL	 NOT	VERY	 SOMEWHAT	 VERY	 EXTREMELY
	 WELL	 WELL	 WELL	 WELL	 WELL

 STANDARDS
Language
Acquire and use accurately grade 
appropriate general academic 
and domain-specific words 
and phrases; gather vocabulary 
knowledge when considering 
a word or phrase important to 
comprehension or expression. 
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ESSENTIAL QUESTION: What effects do people have on the environment?

WORD MENTOR SENTENCES PREDICT MEANING RELATED WORDS

ethical

ROOT:

-eth-

“character” 

or “custom”

1.  The company was praised for its ethical 
business practices.

2.  The animal-rights activists argued that it is 
not ethical to experiment on chimpanzees.

ethics; unethical

dissent

ROOT:

-sent-

“feel”

1.  Robin expressed her dissent from the 
opinion that was held by the majority of the 
class. 

2.  The king used all of his power to suppress 
political dissent within his country.

interject

ROOT:

-jec-

“throw”

1.  Every time I tried to express my opinion, 
Eric would interject with his own ideas. 

2.  As I explain the directions, please feel free 
to interject a question if anything is unclear.

discord

ROOT:

-cord-

“heart”

1.  Jake acted as a mediator to end the discord 
between his two arguing friends. 

2.  The two countries signed a peace treaty to 
end their long history of discord.

accuracy

ROOT:

-cur-

“care for”

1.  He could shoot an arrow with great 
accuracy, almost never missing his target.

2.  I was impressed with the accuracy of her 
painting. The portrait looked just like me.

Academic Vocabulary: Argument
Academic terms appear in all subjects and can help you read, write, and 
discuss with more precision. Here are five academic words that will be 
useful to you in this unit as you analyze and write arguments.

Complete the chart.

1.  Review each word, its root, and mentor sentences.

2.  Use the information and your own knowledge to predict the meaning 
of each word.

3.  For each word, list at least two related words.

4.  Refer to the dictionary or other resources if needed.

Follow Through

Study the words in this chart, 
and mark them or their 
forms wherever they appear 
in the unit.

Unit Introduction 355
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MULTIMEDIA

UNIT 4  INTRODUCTION

NOTES

LAUNCH TEXT | ARGUMENT MODEL

This text presents an argument, a type 
of writing in which an author states and 
defends a position on a topic. This is the 
type of writing you will develop in the 
Performance‑Based Assessment at the end of 
the unit.
As you read, think about the way the writer 
presents a position. Notice ways in which the 
writer weaves together elements of story‑
telling and informative writing in support of 
the argument.

There are seven billion people on the planet, and each of us 
has an impact on the animals and plants we share it with. 

It’s a constant give-and-take, and people have strong opinions. 
Even though the correct course of action isn’t always obvious, 
sometimes the needs of human beings have to take priority. 

In Jon Mooallem’s book Wild Ones, he describes the attempt of 
one organization to save the whooping crane from extinction. It’s 
a story that may challenge what you thought you knew about the 
sometimes competing interests of people and animals. 

The North American whooping crane—one of the few living 
relics of the Pleistocene era—suffered a huge drop in population 
in the nineteenth and twentieth centuries. In 1860 there were 
1,400 whooping cranes. In 1941 there were just 15, and in 1967 the 
whooping crane was listed as “endangered.”

Mooallem explains how Operation Migration planned to save 
the whooping crane by raising a new flock in Wisconsin. The hard 
part would come next: getting the birds to migrate to Florida. 
Here’s how they did it: they led the birds there themselves. In a 
disguised aircraft, that looked and flew like a bird, they flew along 
with the flock. They avoided talking, and even wore all-white 
costumes, so that the cranes wouldn’t get too comfortable with 
humans and would remain wild.

When the cranes reached Florida, they were put into a 
“release pen” with no top netting, so the birds could fly away 
themselves when they were ready. The complex was surrounded 
by houses. In fact, it was practically in the backyard of a couple 
named Gibbs. And that’s where the second part of the story starts.

1

2

3

4

5
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 WORD NETWORK FOR PEOPLE AND THE PLANET

Vocabulary A Word 
Network is a collection of 
words related to a topic. As 
you read the selections in 
this unit, identify interesting 
words related to the idea 
of people and the planet 
and add them to your Word 
Network. For example, you 
might begin by adding words 
from the Launch Text, such as 
impact, extinction, and survive. 
Continue to add words as you 
complete this unit.

 Tool Kit 
Word Network Model
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ESSENTIAL QUESTION: What effects do people have on the environment?

NOTES
The Gibbses—an elderly couple who’d lived there for 

50 years—loved nothing better than to sit on their back porch, 
sip tea, and watch the birds as they fed from the two bird feeders 
they’d set up in the backyard. There were all kinds of birds 
around—but the Gibbs’ favorites were the whooping cranes that 
had started showing up lately.

As far as Operation Migration was concerned, this could 
destroy their project. Unless something were done about those 
feeders, the birds would continue to hang around the Gibbs’ 
house. They would no longer be wary of people, and wouldn’t be 
able to survive on their own.

After explaining the situation to Mrs. Gibbs, representatives 
from Operation Migration asked her to remove the feeders from 
her backyard. She refused! Her husband, it turns out, was dying of 
Alzheimer’s and the only thing that made him happy and brought 
him into the present was seeing the family of whooping cranes in 
his own backyard. 

The scientists were unmoved by Mrs. Gibbs’ story. They were 
thinking of the birds that people had spent 24 hours a day trying 
to keep wild. They were thinking of all the time and money they 
had invested in this group of cranes. But in the end they had to 
back down. How can you ask a woman to choose between her 
husband and a flock of birds? 

According to Jon Mooallem, Mrs. Gibbs did what any of us 
would do. As humans, we’re hard-wired to put our particular 
set of needs above others. We also have a responsibility to be 
the earth’s caretakers, because of the power we have over other 
species. And sometimes we have to be comfortable balancing our 
needs with theirs. ❧

6

7

8

9

10

PEOPLE 
AND THE 
PLANET

survive

extinction

impact

Rethinking the Wild 357



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

UNIT 4  INTRODUCTION

Launch Activity
Let the People Decide Consider this statement: Mrs. Gibbs was wrong 
in refusing to remove the bird feeders from her backyard. Decide your 
position and explain why you feel this way.

• Prepare a brief statement that expresses your position. Include 
reasons why you feel as you do. Your statement should be written as 
a short speech designed to influence people.

• A class discussion will be conducted as if it were a political campaign 
gathering. When the “campaign” begins, have your statement ready.

• When it’s time for you to speak, deliver your statement as if you were 
giving a political speech. Try to persuade those listening to agree with 
your position.

• The class will vote on whether Mrs. Gibbs was right or wrong when 
she refused to remove the bird feeders.

Summary
Write a summary of “Rethinking the Wild.” A summary is a concise, 
complete, and accurate overview of a text. It should not include a 
statement of your opinion or an analysis.

358 UNIT 4 • PEOPLE AND THE PLANET
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ESSENTIAL QUESTION: What effects do people have on the environment?

QuickWrite
Consider class discussions, presentations, the video, your own 
knowledge, and the Launch Text as you think about the prompt. Record 
your first thoughts here.

PROMPT:  Are the needs of people ever more important than the 
needs of animals and the planet?

 EVIDENCE LOG FOR PEOPLE AND THE PLANET

Review your QuickWrite. 
Summarize your point of view 
in one sentence to record in 
your Evidence Log. Then, record 
evidence from “Rethinking the 
Wild” that supports your point 
of view.

After each selection, you will 
continue to use your Evidence 
Log to record the evidence you 
gather and the connections you 
make. This graphic shows what 
your Evidence Log looks like.

 Tool Kit 
Evidence Log Model

Title of Text:   Date: 

CONNECTION TO PROMPT TEXT EVIDENCE/DETAILS ADDITIONAL NOTES/IDEAS

How does this text change or add to my thinking? Date:  

SCAN FOR 
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OVERVIEW: WHOLE-CLASS LEARNING

STRATEGY ACTION PLAN

Listen actively •	 Eliminate distractions. For example, put your cellphone away.

•	 Keep your eyes on the speaker.

•	

Clarify by asking 
questions

•	 If you’re confused, other people probably are, too. Ask a question to help your 
whole class.

•	 If you see that you are guessing, ask a question instead.

•	

Monitor 
understanding

•	Notice what information you already know and be ready to build on it.

•	Ask for help if you are struggling.

•	

Interact and 
share ideas

•	 Share your ideas and answer questions, even if you are unsure.

•	Build on the ideas of others by adding details or making a connection.

•	

ESSENTIAL QUESTION:

What effects do people have on 
the environment?
Our environment provides us with the basic necessities we need to  
survive—air, water, and soil in which to grow food. However, it’s not just a  
one-way relationship. People’s actions also have an impact on the environment. 
In an era of rapid technological change, we have become very aware of the 
complex inter-relationship between people and their environment. We depend 
on the Earth and it depends on us: Getting the balance right is the challenge  
of our age.

Whole-Class Learning Strategies
Review these strategies and the actions you can take to practice them as you 
work with your whole class. Add ideas of your own for each strategy. 

SCAN FOR 
MULTIMEDIA360 UNIT 4 • PeoPle aNd The PlaNeT
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CONTENTS

PERFORMANCE TASK
WRITING FOCUS

Write an Argument
There are many ways in which people affect the environment, both positively and 
negatively. The Whole-Class readings and the video address serious problems with 
our environment. After reading and viewing, you will write an argument on the 
topic of the environment.

ANCHOR TEXT: SPEECH

Nobel Speech
Al Gore

A former vice president of the United States 
calls for the entire human race to unite to save 
our planet.

MEDIA: VIDEO

Nobel Speech
Al Gore

Watch the former vice president’s acceptance 
speech in Oslo, Norway.

ANCHOR TEXT: DESCRIPTIVE NONFICTION

from Silent Spring
Rachel Carson

An excerpt from the powerful book that 
inspired a new public awareness about 
environmental issues.

Overview: Whole-Class Learning 361
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MAKING MEANING

About the Author

Even as a child, Rachel 
Carson (1907–1964)  
wanted to be a writer. 
Once in college, she 
renewed her interest in 
nature and majored in 
marine biology. She later 
earned a master’s degree in 
zoology. Carson had long 
been worried about the 
overuse of pesticides and 
wanted to raise awareness 
about this problem. Her 
book Silent Spring became 
one of the most influential 
environmental texts ever 
written.

from Silent Spring
Concept Vocabulary
You will encounter the following words as you read the excerpt from 
Silent Spring. Before reading, note how familiar you are with each word. 
Then, rank the words in order from most familiar (1) to least familiar (6).

WORD YOUR RANKING

blight 

maladies 

puzzled 

stricken 

stillness 

deserted

After completing your first read, come back to the concept vocabulary 
and review your rankings. Mark changes to your original rankings 
as needed.

First Read NONFICTION
Apply these strategies as you conduct your first read. You will have an 
opportunity to complete the close-read notes after your first read.

NOTICE the general ideas of 
the text. What is it about? 
Who is involved?

CONNECT ideas within 
the selection to what you 
already know and what you 
have already read.

ANNOTATE by marking 
vocabulary and key passages 
you want to revisit.

RESPOND by completing 
the Comprehension Check and 
by writing a brief summary of 
the selection.

 Tool Kit  
First-Read Guide and  
Model Annotation

 STANDARDS
Reading Informational Text
By the end of the year, read and 
comprehend literary nonfiction in 
the grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range.

362 UNIT 4 • PEOPLE AND THE PLANET
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NOTES

SCAN FOR 
MULTIMEDIA

BACKGROUND
Pesticides are chemical compounds designed to destroy crop-eating 
insects. Pesticides can be deadly to many species—including 
humans—in addition to the insects and other pests they are intended 
to kill. In 1962, Rachel Carson published Silent Spring, which revealed 
to the public the dangers of DDT, a pesticide in wide use at the time. 
The awareness raised by Silent Spring eventually led the United States to 
ban DDT entirely in 1972. This excerpt comes from the opening pages 
of the book.

There was once a town in the heart of America where all life 
seemed to live in harmony with its surroundings. The town 

lay in the midst of a checkerboard of prosperous farms, with fields 
of grain and hillsides of orchards where, in spring, white clouds of 
bloom drifted above the green fields. In autumn, oak and maple 
and birch set up a blaze of color that flamed and flickered across a 
backdrop of pines. Then foxes barked in the hills and deer silently 
crossed the fields, half hidden in the mists of the fall mornings.

Along the roads, laurel, viburnum and alder, great ferns and 
wildflowers delighted the traveler’s eye through much of the 
year. Even in winter the roadsides were places of beauty, where 
countless birds came to feed on the berries and on the seed heads 
of the dried weeds rising above the snow. The countryside was, 
in fact, famous for the abundance and variety of its bird life, and 
when the flood of migrants was pouring through in spring and 
fall people traveled from great distances to observe them. Others 
came to fish the streams, which flowed clear and cold out of the 

1

2

ANCHOR TEXT | DESCRIPTIVE NONFICTION

from

Silent Spring
Rachel Carson

CLOSE READ
ANNOTATE: In 
paragraph 2, mark 
details the author uses 
to describe the rich 
environment of the town.

QUESTION: Why might 
the author have used such 
vivid, descriptive details to 
describe the town? 

CONCLUDE: What can you 
conclude about the town 
from these details?

from Silent Spring 363
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NOTES
hills and contained shady pools where trout lay. So it had been 
from the days many years ago when the first settlers raised their 
houses, sank their wells, and built their barns.

Then a strange blight crept over the area and everything 
began to change. Some evil spell had settled on the community: 
mysterious maladies swept the flocks of chickens; the cattle and 
sheep sickened and died. Everywhere was a shadow of death. The 
farmers spoke of much illness among their families. In the town 
the doctors had become more and more puzzled by new kinds of 
sickness appearing among their patients. There had been several 
sudden and unexplained deaths, not only among adults but even 
among children, who would be stricken suddenly while at play 
and die within a few hours.

There was a strange stillness. The birds, for example—where 
had they gone? Many people spoke of them, puzzled and 
disturbed. The feeding stations in the backyards were deserted. 
The few birds seen anywhere were moribund; they trembled 
violently and could not fly. It was a spring without voices. On the 
mornings that had once throbbed with the dawn chorus of robins, 
catbirds, doves, jays, wrens, and scores of other bird voices, there 
was now no sound; only silence lay over the fields and woods and 
marsh.

On the farms the hens brooded, but no chicks hatched. The 
farmers complained that they were unable to raise any pigs—the 
litters were small and the young survived only a few days. The 
apple trees were coming into bloom but no bees droned among 
the blossoms, so there was no pollination and there would be 
no fruit.

The roadsides, once so attractive, were now lined with browned 
and withered vegetation as though swept by fire. These, too, were 
silent, deserted by all living things. Even the streams were now 
lifeless. Anglers* no longer visited them, for all the fish had died.

In the gutters under the eaves and between the shingles of the 
roofs, a white granular powder still showed a few patches; some 
weeks before it had fallen like snow upon the roofs and the lawns, 
the fields and streams.

No witchcraft, no enemy action had silenced the rebirth of new 
life in this stricken world. The people had done it themselves.

This town does not actually exist, but it might easily have a 
thousand counterparts in America or elsewhere in the world. 
I know of no community that has experienced all the misfortunes 
I describe. Yet every one of these disasters has actually happened 
somewhere, and many real communities have already suffered 
a substantial number of them. A grim specter has crept upon us 
almost unnoticed, and this imagined tragedy may easily become a 
stark reality we all shall know. ❧

* anglers (ANG gluhrz) n. people who fish with a line and hook.

3blight (blyt) n. something 
that spoils, prevents 
growth, or destroys

maladies (MAL uh deez) n. 
illnesses or diseases

puzzled (PUHZ uhld) adj. 
confused and unable to 
understand something

stricken (STRIHK uhn) adj. 
very badly affected by 
trouble or illness

4

stillness (STIHL nihs) n. 
absence of noise or motion

5

6

deserted (dih ZUR tihd) adj. 
abandoned; empty

7

8

9
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Comprehension Check
Complete the following items after you finish your first read. 

1. What are two animals that attracted visitors to the town?

2. What happened to the animals and the people in the town?

3. What fell on the roofs, lawns, fields, and streams?

4.   Notebook Write a brief summary of the excerpt from Silent Spring.

RESEARCH
Research to Clarify Choose at least one unfamiliar detail from the text. Briefly research 
that detail. In what way does the information you learned shed light on an aspect of 
the text?

from Silent Spring 365
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MAKING MEANING

from SILENT SPRING

CITE TEXTUAL EVIDENCE 
to support your answers.

ANNOTATE: The 
author uses the 
words everything 
and everywhere.

QUESTION: Why 
does the author 
use two words 
containing the 
word every?

CONCLUDE: 
The use of these 
words shows 
the widespread 
impact of the 
blight.

Then a strange blight crept over the 
area and everything began to change. 
Some evil spell had settled on the 
community: mysterious maladies 
swept the flocks of chickens; the 
cattle and sheep sickened and died. 
Everywhere was a shadow of death. 
The farmers spoke of much illness 
among their families.

ANNOTATE: The author uses descriptive 
details to show the changes in the town.

QUESTION: What kind of mood do these 
words create?

CONCLUDE: This description creates a 
sense of destruction and despair.

Close Read the Text
1. This model, from paragraph 3 of the text, shows two sample 

annotations, along with questions and conclusions. Close read the 
passage, and find another detail to annotate. Then, write a question 
and your conclusion. 

2. For more practice, go back into the text and complete the 
close-read notes.

3. Revisit a section of the text you found important during your 
first read. Read this section closely and annotate what you 
notice. Ask yourself questions such as “Why did the author 
make this choice?” What can you conclude?

Analyze the Text
 Notebook Respond to these questions.

1. (a) Interpret In paragraph 1, what does the phrase “heart of 
America” suggest? (b) Speculate Why does Carson use this phrase in 
the first paragraph?

2. Make Inferences In the book, the excerpt you read is called “A Fable 
for Tomorrow.” Why does Carson use this title for this section of the 
book? 

3. Essential Question: What effects do people have on the 
environment? What have you learned about the effects people have 
on the environment by reading this selection?

 Tool Kit
Close-Read Guide and 
Model Annotation

 STANDARDS
Reading Informational Text
•	Cite	several	pieces	of	textual	
evidence	to	support	analysis	of	what	
the	text	says	explicitly	as	well	as	
inferences	drawn	from	the	text.
•	Determine	two	or	more	central	
ideas	in	a	text	and	analyze	their	
development	over	the	course	of	the	
text;	provide	an	objective	summary	
of	the	text.
•	Determine	the	meaning	of	words	
and	phrases	as	they	are	used	in	a	
text,	including	figurative,	connotative,	
and	technical	meanings;	analyze	the	
impact	of	a	specific	word	choice	on	
meaning	and	tone.

Language
Distinguish	among	the	connotations	
of	words	with	similar	denotations.
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CITE TEXTUAL EVIDENCE 
to support your answers.

ESSENTIAL QUESTION: What effects do people have on the environment?

Analyze Craft and Structure
Author’s Word Choice: Imagery Imagery is language that includes 
images—words or phrases that appeal to one or more of the five 
senses. A writer uses imagery to bring his or her writing to life with vivid 
descriptions of how the subjects look, sound, feel, taste, or smell. A writer’s 
word choice, or the specific words, phrases, and expressions he or she 
uses, contributes to memorable imagery. Look at the following examples 
of imagery, and note the ways in which the individual words help create a 
realistic image for readers:

•	The phrase “sweet, slippery mango slices” appeals to the senses of 
taste and touch.

•	The phrase “glaring lights and wailing sirens” appeals to the senses 
of sight and hearing.

Writers also create mood through their use of imagery, word choice, and 
descriptive details. Mood is the feeling created in the reader by a piece 
of writing. The mood of a work may be described with adjectives such 
as joyous or frightening. To fully appreciate images and experience the 
mood of a text, use these strategies:

•	determine the specific meanings of unfamiliar words 

•	consider the connotations, or emotional associations, of words, as 
well as their figurative, or nonliteral, meanings

•	analyze the author’s word choice, and make inferences, or educated 
guesses, as to why the author may have chosen certain words

As you review the excerpt from Silent Spring, notice how Carson uses 
word choice and imagery to create a mood that helps make her central 
idea more powerful and compelling.

Practice

 Notebook Respond to these questions.

1. Review the selection. Then, use a chart like this one to list four images in the 
text and the sense to which each image appeals.

2. (a) A specter is a source of terror or dread. Why might Carson have chosen 
to use this word in the last sentence of the excerpt? (b) What mood does this 
word choice create?

3. How does Carson’s use of imagery help to develop the central idea of the 
excerpt? Cite at least two textual examples to support your response.

IMAGE SENSE
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Concept Vocabulary

blight puzzled stillness

maladies   stricken   deserted

Why These Words? The concept vocabulary words from the text are 
related to unwelcome change—in this case, to a town’s landscape. For 
example, after the town is stricken with the mysterious blight, there is a 
strange stillness everywhere.

1. How does the concept vocabulary sharpen the reader’s understanding 
of what happens to the town and its people?

2. What other words in the selection are related to this concept?

Practice

 Notebook First, correctly complete each sentence using a concept 
vocabulary word. Then, identify one synonym, or word with a similar 
meaning, and one antonym, or word with an opposite meaning, for 
each vocabulary word.

1. When she returned home from the music festival, the woman found 
the ________ of her apartment strange in comparison.

2. When the concert hall was ________, you could hear a pin drop from 
across the room.

3. After carefully following the recipe, Alfredo was _______ when the 
cake came out of the oven, hard as a rock.

4. The _______ destroyed the potatoes grown in the county.

5. Common ________, such as colds and flus, affect the most people 
during the winter.

6. Before the return of their lost pet, the family had been ________ with 
worry and fear.

Word Study
 Notebook Anglo-Saxon Suffix: -ness The Anglo-Saxon suffix 

-ness means “the condition or quality of being.” It usually indicates that 
the word in which it appears is a noun. In the text, Carson describes the 
stillness that occurs after the blight as “strange.” It is strange because 
the absence of noise and movement is unusual in the town. 

1. Write your own sentence that correctly uses the word stillness.

2. Find a word in paragraph 3 of the excerpt that ends with the suffix 
-ness, and write a sentence that shows your understanding of it.

LANGUAGE DEVELOPMENT

from SILENT SPRING

 WORD NETWORK

Add interesting words 
related to people and the 
planet from the text to your 
Word Network.

 STANDARDS
Language
•	Demonstrate	command	of	the	
conventions	of	standard	English	
grammar	and	usage	when	writing	or	
speaking.
•	Use	knowledge	of	language	and	its	
conventions	when	writing,	speaking,	
reading,	or	listening.	
•	Determine	or	clarify	the	meaning	
of	unknown	and	multiple-meaning	
words	and	phrases	based	on	grade 7 
reading and content,	choosing	
flexibly	from	a	range	of	strategies.	
•	Use	the	relationship	between	
particular	words	to	better	understand	
each	of	the	words.
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ESSENTIAL QUESTION: What effects do people have on the environment?

Conventions
Verb Mood—The Subjunctive Speakers and writers convey their 
attitudes toward the actions expressed by verbs by using different 
moods. The indicative mood is used for statements of fact. By contrast, 
the subjunctive mood expresses one of the following:

•	a wish or desire

•	a condition that is highly unlikely or contrary to fact

•	a request or demand for action

Subjunctive verbs are often found in clauses that begin with if, as if, as 
though, or that. This chart shows situations in which a speaker or writer 
would use the subjunctive mood.

Avoid using the incorrect verb form to express the subjunctive mood, 
especially for third-person singular verbs and all forms of the verb be.

Incorrect: Blake speaks as if he was in charge.

Correct: Blake speaks as if he were in charge.

Incorrect: Julia’s mother requires that she gets home before dinner.

Correct: Julia’s mother requires that she get home before dinner.

Read It 

Identify the mood of each sentence, and tell what it expresses.

1. I wish that the town were filled with birds again.

2. If the town’s settlers were present, they would be sad.

Write It

 Notebook Identify the incorrect verb form in each sentence. Then, 
rewrite the sentence correctly.

1. Carson wishes that she was wrong about the fate of the town.
2.  The situation Carson relates seems to demand that I am more aware  

of my effects on the environment.

IndICatIve Mood SubjunCtIve Mood What SubjunCtIve expreSSeS

Jill is coming with us.

She knows the answer.

I wish that Jill were coming with us.

She wishes that she knew the answer.

wish

He will not be elected. If he were elected, we’d be shocked. condition that is highly unlikely

I am at home.

Jake has a new car.

If I were at home, I’d take a nap.

If Jake had a new car, he’d be happy.

condition that is contrary to fact

They are quiet. We asked that they be quiet. request

Matt works hard. Kia insisted that Matt work hard. demand or strong suggestion
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Writing to Sources

Assignment
In Silent Spring, Rachel Carson paints a harsh picture of the future.
Write an argument in which you answer this question: Does Carson’s 
description inspire readers to take action, or does it discourage action 
because the problem seems so big?

First, decide on your position. Then, review the selection to find 
specific details that support your position. As you draft, be sure to do 
the following:

•	State your position clearly in the introduction.

•	 In the body of your argument, support your position with reasons 
and evidence, including specific details from Silent Spring.

•	Address alternate, or opposing, positions, and respond with 
counterarguments that address these views.

•	Use transitional words and phrases to connect your ideas and 
show the relationships among them.

•	Establish and maintain a formal style.

Vocabulary and Conventions Connection Think about including 
several of the concept vocabulary words in your writing. Also, remember 
to avoid improper shifts in mood in your writing by using verbs in the 
indicative and subjunctive moods correctly.

blight puzzled stillness

maladies   stricken   deserted

Reflect on Your Writing
After you have written your argument, answer these questions.

1. Was it easy or difficult to determine your position?

2. Have your ideas about our ability to solve environmental problems 
changed after writing this argument? Why or why not?

3. Why These Words? The words you choose make a difference in 
your writing. Which words did you specifically choose to make your 
argument stronger?

EFFECTIVE EXPRESSION

from SILENT SPRING

 STANDARDS
Writing
Write arguments to support claims 
with clear reasons and relevant 
evidence.

a. Introduce claim(s), acknowledge  
alternate or opposing claims, and 
organize the reasons and evidence 
logically. 
b. Support claim(s) with 
logical reasoning and relevant 
evidence, using accurate, credible 
sources and demonstrating an 
understanding of the topic or text.
c. Use words, phrases, and clauses 
to create cohesion and clarify 
the relationships among claim(s), 
reasons, and evidence.
d. Establish and maintain a formal 
style.
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PRESENTATION EVALUATION GUIDE

Rate each statement on a scale of 1 (Not Demonstrated) to 
5 (Demonstrated).

 The speaker clearly explained the topic and his or her reasons for 
choosing the topic.

 The presentation included well-sequenced multimedia that 
emphasized the main points.

 The presentation was easy to follow, and the speaker maintained 
appropriate volume and eye contact.

 EVIDENCE LOG

Before moving on to a new 
selection, go to your log 
and record what you’ve 
learned from Silent Spring.

Speaking and Listening

Assignment
Choose one of the following topics, conduct research on the topic, and 
deliver a multimedia presentation of your findings to the class.

  the importance of Silent Spring and the impact it had on the way 
in which humans view their environment

 the struggle to ban DDT and the ban’s eventual victory

  the parallels between the current threats to bee populations 
worldwide and the impacts DDT had on wildlife when Carson 
wrote Silent Spring

1. Organize Your Presentation

•	Research the topic you have chosen. 

•	Use credible Internet and library resources to gather information 
and relevant visual aids.

2. Prepare Your Presentation

•	Use the information you find to create your presentation.

•	Decide how to sequence textual and visual information so that 
each emphasizes your main points.

3. Deliver Your Presentation

•	Explain why you chose your topic.

•	Maintain eye contact with your audience.

•	Speak at an appropriate volume and with clear pronunciation so as 
to be heard by the entire class.

4. Evaluate Presentations Use a presentation evaluation guide like the 
one shown to analyze your classmates’ presentations.

ESSENTIAL QUESTION: What effects do people have on the environment?

 STANDARDS
Writing
•	Conduct	short	research	projects	
to	answer	a	question,	drawing	on	
several	sources	and	generating	
additional	related,	focused	questions	
for	further	research	and	investigation.
•	Gather	relevant	information	from	
multiple	print	and	digital	sources,	
using	search	terms	effectively;	assess	
the	credibility	and	accuracy	of	each	
source;	and	quote	or	paraphrase	the	
data	and	conclusions	of	others	while	
avoiding	plagiarism	and	following	a	
standard	format	for	citation.

Speaking and Listening
•	Present	claims	and	findings,	
emphasizing	salient	points	in	a	
focused,	coherent	manner	with	
pertinent	descriptions,	facts,	details,	
and	examples;	use	appropriate	eye	
contact,	adequate	volume,	and	clear	
pronunciation.
•	Include	multimedia	components	
and	visual	displays	in	presentations	
to	clarify	claims	and	findings	and	
emphasize	salient	points.
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MAKING MEANINGMAKING MEANING

Comparing Text to Media
In this lesson, you will read Al Gore’s Nobel Prize 
acceptance speech and then watch a video of Gore 
delivering the speech. First, you will complete the 
first-read and close-read activities for the text of 
the speech. These activities will help prepare you to 
compare the speech and the video.

About the Author

Former United States  
Vice President Al Gore 
(b.1948) was practically 
born into politics. His father 
was a senator, and after 
Gore served a tour of duty 
in Vietnam, he went on 
to serve in both houses of 
Congress before becoming 
vice president in 1993. As a 
congressman, Gore became 
active in environmental 
issues. He has written 
several books about the 
dangers of climate change, 
and his campaign to 
educate the public about 
climate change is the 
subject of An Inconvenient 
Truth, which won the 
Academy Award for Best 
Documentary Feature 
in 2007.

NOBEL SPEECH (tExt) NOBEL SPEECH (vidEO)

Nobel Speech
Concept Vocabulary
You will encounter the following words as you read the speech. Before 
reading, note how familiar you are with each word. Then, rank the words 
in order from most familiar (1) to least familiar (6).

After completing your first read, come back to the concept vocabulary 
and review your rankings. Mark any changes to your original rankings.

First Read NONFICTION 
Apply these strategies as you conduct your first read. You will have an 
opportunity to complete the close-read notes after your first read.

NOTICE the general ideas of 
the text. What is it about? 
Who is involved?

CONNECT ideas within 
the selection to what you 
already know and what you 
have already read.

ANNOTATE by marking 
vocabulary and key passages 
you want to revisit.

RESPOND by completing 
the Comprehension Check and 
by writing a brief summary of 
the selection.

 Tool Kit 
First-Read Guide and 
Model Annotation

WORd YOUR RANKiNG

crisis

pollution

urgency

universal

illusion

environment

 StANdARdS
Reading Informational Text
By the end of the year, read and 
comprehend literary nonfiction in 
the grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range.
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NOTES

SCAN FOR 
MULTIMEDIA

BACKGROUND
The Nobel Peace Prize is a prestigious award granted to those who 
have done outstanding work to promote peace in the world. The Nobel 
Prize was established by Alfred Nobel, a Swedish chemist and engineer 
known for inventing dynamite. The 2007 Nobel Peace Prize was 
awarded to Al Gore for his efforts to educate people about the threats 
posed by man-made climate change and to urge people to act against 
the effects of climate change.

Nobel Lecture, Oslo, December 10, 2007

Your Majesties, Your Royal Highnesses, Honorable members 
of the Norwegian Nobel Committee, Excellencies, Ladies and 

gentlemen.
I have a purpose here today. It is a purpose I have tried to serve 

for many years. I have prayed that God would show me a way to 
accomplish it.

Sometimes, without warning, the future knocks on our 
door with a precious and painful vision of what might be. One 
hundred and nineteen years ago, a wealthy inventor read his own 
obituary, mistakenly published years before his death. Wrongly 
believing the inventor had just died, a newspaper printed a harsh 
judgment of his life’s work, unfairly labeling him “The Merchant 
of Death” because of his invention—dynamite. Shaken by this 

1

2

3

Al GoreNobel Speech

ANCHOR TEXT | SPEECH
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NOTES
condemnation, the inventor made a fateful choice to serve the 
cause of peace.

Seven years later, Alfred Nobel created this prize and the others 
that bear his name.

Seven years ago tomorrow, I read my own political obituary1 
in a judgment that seemed to me harsh and mistaken—if not 
premature. But that unwelcome verdict also brought a precious if 
painful gift: an opportunity to search for fresh new ways to serve 
my purpose.

Unexpectedly, that quest has brought me here. Even though 
I fear my words cannot match this moment, I pray what I am 
feeling in my heart will be communicated clearly enough that 
those who hear me will say, “We must act.”

The distinguished scientists with whom it is the greatest 
honor of my life to share this award have laid before us a choice 
between two different futures—a choice that to my ears echoes the 
words of an ancient prophet: “Life or death, blessings or curses. 
Therefore, choose life, that both thou and thy seed may live.”

We, the human species, are confronting a planetary 
emergency—a threat to the survival of our civilization that is 
gathering ominous and destructive potential even as we gather 
here. But there is hopeful news as well: we have the ability to 
solve this crisis and avoid the worst—though not all—of its 
consequences, if we act boldly, decisively and quickly. 

However, despite a growing number of honorable exceptions, 
too many of the world’s leaders are still best described in the 
words Winston Churchill applied to those who ignored Adolf 
Hitler’s threat:2 “They go on in strange paradox, decided only to 
be undecided, resolved to be irresolute, adamant for drift, solid for 
fluidity, all powerful to be impotent.”

So today, we dumped another 70 million tons of 
global‑warming pollution into the thin shell of atmosphere 
surrounding our planet, as if it were an open sewer. And 
tomorrow, we will dump a slightly larger amount, with the 
cumulative concentrations now trapping more and more heat 
from the sun.

As a result, the earth has a fever. And the fever is rising. The 
experts have told us it is not a passing affliction that will heal by 
itself. We asked for a second opinion. And a third. And a fourth. 
And the consistent conclusion, restated with increasing alarm, is 
that something basic is wrong.

We are what is wrong, and we must make it right.

1. Seven years ago tomorrow . . . obituary Gore is referring to the highly contested 2000 
presidential election, which he lost to George W. Bush.

2. Winston Churchill . . . threat Churchill, a British statesman at the time, gave a speech 
to the House of Commons in 1937 to criticize their failure to respond to the threat of Nazi 
Germany.

4

5

6

7

8

crisis (KRY sihs) n. time when 
a situation is very bad or 
dangerous; turning point 
at which a change must be 
made for better or worse

9

10

pollution (puh LOO shuhn) n. 
presence or introduction 
into a space of a substance 
or thing that has harmful or 
poisonous effects

11

12

CLOSE READ
ANNOTATE: Mark words 
in the quotation in 
paragraph 7 that show the 
two different futures to 
which Gore refers.

QUESTION: Why might 
Gore have chosen this 
quotation to show the 
two different futures 
facing society?

CONCLUDE: What effect 
does the inclusion of 
this quotation have on 
readers?
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NOTES
Last September 21, as the Northern Hemisphere tilted away 

from the sun, scientists reported with unprecedented distress 
that the North Polar ice cap is “falling off a cliff.” One study 
estimated that it could be completely gone during summer in less 
than 22 years. Another new study, to be presented by U.S. Navy 
researchers later this week, warns it could happen in as little as 
7 years.

Seven years from now.
In the last few months, it has been harder and harder to 

misinterpret the signs that our world is spinning out of kilter.3 
Major cities in North and South America, Asia and Australia 
are nearly out of water due to massive droughts and melting 
glaciers. Desperate farmers are losing their livelihoods. Peoples 
in the frozen Arctic and on low-lying Pacific islands are planning 
evacuations of places they have long called home. Unprecedented 
wildfires have forced a half million people from their homes in 
one country and caused a national emergency that almost brought 
down the government in another. Climate refugees have migrated 
into areas already inhabited by people with different cultures, 
religions, and traditions, increasing the potential for conflict. 
Stronger storms in the Pacific and Atlantic have threatened whole 
cities. Millions have been displaced by massive flooding in South 
Asia, Mexico, and 18 countries in Africa. As temperature extremes 
have increased, tens of thousands have lost their lives. We are 
recklessly burning and clearing our forests and driving more and 
more species into extinction. The very web of life on which we 
depend is being ripped and frayed.

We never intended to cause all this destruction, just as Alfred 
Nobel never intended that dynamite be used for waging war. He 
had hoped his invention would promote human progress. We 
shared that same worthy goal when we began burning massive 
quantities of coal, then oil and methane.

Even in Nobel’s time, there were a few warnings of the 
likely consequences. One of the very first winners of the Prize 
in chemistry worried that, “We are evaporating our coal mines 
into the air.” After performing 10,000 equations by hand, Svante 
Arrhenius calculated that the earth’s average temperature would 
increase by many degrees if we doubled the amount of CO2

4 in the 
atmosphere.

Seventy years later, my teacher, Roger Revelle, and his 
colleague, Dave Keeling, began to precisely document the 
increasing CO2 levels day by day.

3. out of kilter off balance; not functioning right.
4. CO2 carbon dioxide, a naturally occurring gas that is also created through human activities 

such as burning oil and coal; it is considered a major cause of man-made climate change.

13

14

15

16

17

18

CLOSE READ
ANNOTATE: Mark 
geographic locations in 
paragraph 15.

QUESTION: Why do you 
think Gore chooses to 
include these details?

CONCLUDE: What effect 
does the inclusion of these 
locations have on Gore’s 
argument?
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NOTES
But unlike most other forms of pollution CO2 is invisible, 

tasteless, and odorless—which has helped keep the truth 
about what it is doing to our climate out of sight and out 
of mind. Moreover, the catastrophe now threatening us is 
unprecedented—and we often confuse the unprecedented with 
the improbable.

We also find it hard to imagine making the massive changes 
that are now necessary to solve the crisis. And when large truths 
are genuinely inconvenient, whole societies can, at least for a 
time, ignore them. Yet as George Orwell reminds us: “Sooner or 
later a false belief bumps up against solid reality, usually on a 
battlefield.”

In the years since this prize was first awarded, the entire 
relationship between humankind and the earth has been radically 
transformed. And still, we have remained largely oblivious to the 
impact of our cumulative actions.

Indeed, without realizing it, we have begun to wage war 
on the earth itself. Now, we and the earth’s climate are locked 
in a relationship familiar to war planners: “Mutually assured 
destruction.”

More than two decades ago, scientists calculated that nuclear 
war could throw so much debris and smoke into the air that it 
would block life-giving sunlight from our atmosphere, causing 
a “nuclear winter.” Their eloquent warnings here in Oslo helped 
galvanize the world’s resolve to halt the nuclear arms race.

Now science is warning us that if we do not quickly reduce the 
global warming pollution that is trapping so much of the heat our 
planet normally radiates back out of the atmosphere, we are in 
danger of creating a permanent “carbon summer.”5

As the American poet Robert Frost wrote, “Some say the world 
will end in fire; some say in ice.” Either, he notes, “would suffice.”

But neither need be our fate. It is time to make peace with the 
planet.

We must quickly mobilize our civilization with the urgency 
and resolve that has previously been seen only when nations 
mobilized for war. These prior struggles for survival were won 
when leaders found words at the eleventh hour6 that released 
a mighty surge of courage, hope and readiness to sacrifice for a 
protracted and mortal challenge.

These were not comforting and misleading assurances that the 
threat was not real or imminent; that it would affect others but not 
ourselves; that ordinary life might be lived even in the presence of 
extraordinary threat; that Providence7 could be trusted to do for us 
what we would not do for ourselves.

5. “carbon summer” a permanent summer caused by too much heat in the atmosphere.
6. eleventh hour latest possible moment before it is too late to make a change.
7. Providence (PROV uh duhns) n. protective care of nature or God.

19

20

21

22

23

24

25

26

27urgency (UR juhn see) n. state 
of being very important 
and needing to be dealt 
with right away

28
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NOTES
No, these were calls to come to the defense of the common 

future. They were calls upon the courage, generosity and strength 
of entire peoples, citizens of every class and condition who were 
ready to stand against the threat once asked to do so. Our enemies 
in those times calculated that free people would not rise to the 
challenge; they were, of course, catastrophically wrong.

Now comes the threat of climate crisis—a threat that is real, 
rising, imminent, and universal. Once again, it is the 11th hour. 
The penalties for ignoring this challenge are immense and 
growing, and at some near point would be unsustainable and 
unrecoverable. For now we still have the power to choose our 
fate, and the remaining question is only this: Have we the will 
to act vigorously and in time, or will we remain imprisoned by a 
dangerous illusion?

Mahatma Gandhi8 awakened the largest democracy on earth 
and forged a shared resolve with what he called “Satyagraha”—or 
“truth force.”

In every land, the truth—once known—has the power to set 
us free.

8. Mahatma Gandhi (1869–1948) Indian activist known for leading the movement against 
British rule of India and for his doctrine of nonviolent protest.

29

30

universal (yoo nuh VUR suhl) 
adj. involving everyone in 
the world or in a particular 
group; true or appropriate 
in every situation

illusion (ih LOO zhuhn) n. 
something that appears 
real but actually is not

31

32
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NOTES
Truth also has the power to unite us and bridge the distance 

between “me” and “we,” creating the basis for common effort and 
shared responsibility.

There is an African proverb that says, “If you want to go 
quickly, go alone. If you want to go far, go together.” We need to 
go far, quickly.

We must abandon the conceit that individual, isolated, private 
actions are the answer. They can and do help. But they will 
not take us far enough without collective action. At the same 
time, we must ensure that in mobilizing globally, we do not 
invite the establishment of ideological conformity and a new 
lock-step “ism.”

That means adopting principles, values, laws, and treaties 
that release creativity and initiative9 at every level of society in 
multifold responses originating concurrently and spontaneously.

This new consciousness requires expanding the possibilities 
inherent in all humanity. The innovators who will devise a 
new way to harness the sun’s energy for pennies or invent an 
engine that’s carbon negative may live in Lagos or Mumbai or 
Montevideo. We must ensure that entrepreneurs and inventors 
everywhere on the globe have the chance to change the world.

When we unite for a moral purpose that is manifestly good 
and true, the spiritual energy unleashed can transform us. The 
generation that defeated fascism throughout the world in the 
1940s found, in rising to meet their awesome challenge, that they 
had gained the moral authority and long-term vision to launch 
the Marshall Plan,10 the United Nations, and a new level of global 
cooperation and foresight that unified Europe and facilitated 
the emergence of democracy and prosperity in Germany, Japan, 
Italy and much of the world. One of their visionary leaders11 said, 
“It is time we steered by the stars and not by the lights of every 
passing ship.”

In the last year of that war, you gave the Peace Prize to a man 
from my hometown of 2,000 people, Carthage, Tennessee. Cordell 
Hull was described by Franklin Roosevelt as the “Father of the 
United Nations.” He was an inspiration and hero to my own 
father, who followed Hull in the Congress and the U.S. Senate and 
in his commitment to world peace and global cooperation.

My parents spoke often of Hull, always in tones of reverence 
and admiration. Eight weeks ago, when you announced this prize, 
the deepest emotion I felt was when I saw the headline in my 
hometown paper that simply noted I had won the same prize that 

9. initiative (ih NIHSH uh tihv) n. ability to act or take the first step without being urged.
10. Marshall Plan United States–financed plan to rebuild Europe after World War II.
11. One . . . leaders Omar Bradley (1893–1981), a notable field commander in the 

United States Army. 

33

34

35

36

37

38

39

40

CLOSE READ
ANNOTATE: In paragraph 
38, mark the example 
Gore uses to support  
his claim.

QUESTION: Why do 
you think Gore chooses 
to include this specific 
example?

CONCLUDE: How does 
this example help to 
persuade readers?

378 UNIT 4 • PEOPLE AND THE PLANET



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

NOTES
Cordell Hull had won. In that moment, I knew what my father 
and mother would have felt were they alive.

Just as Hull’s generation found moral authority in rising to 
solve the world crisis caused by fascism, so too can we find our 
greatest opportunity in rising to solve the climate crisis. In the 
Kanji characters used in both Chinese and Japanese, “crisis” is 
written with two symbols, the first meaning “danger,” the second 
“opportunity.” By facing and removing the danger of the climate 
crisis, we have the opportunity to gain the moral authority and 
vision to vastly increase our own capacity to solve other crises that 
have been too long ignored.

We must understand the connections between the climate 
crisis and the afflictions of poverty, hunger, HIV-AIDS and other 
pandemics. As these problems are linked, so too must be their 
solutions. We must begin by making the common rescue of the 
global environment the central organizing principle of the world 
community.

Fifteen years ago, I made that case at the “Earth Summit” in 
Rio de Janeiro. Ten years ago, I presented it in Kyoto. This week, I 
will urge the delegates in Bali to adopt a bold mandate for a treaty 
that establishes a universal global cap on emissions and uses the 
market in emissions trading12 to efficiently allocate resources to 
the most effective opportunities for speedy reductions.

This treaty should be ratified and brought into effect 
everywhere in the world by the beginning of 2010—two years 
sooner than presently contemplated. The pace of our response 
must be accelerated to match the accelerating pace of the 
crisis itself.

Heads of state should meet early next year to review what 
was accomplished in Bali and take personal responsibility for 
addressing this crisis. It is not unreasonable to ask, given the 
gravity of our circumstances, that these heads of state meet every 
three months until the treaty is completed.

We also need a moratorium13 on the construction of any new 
generating facility that burns coal without the capacity to safely 
trap and store carbon dioxide.

And most important of all, we need to put a price on 
carbon—with a CO2 tax that is then rebated back to the people, 
progressively, according to the laws of each nation, in ways that 
shift the burden of taxation from employment to pollution. This is 
by far the most effective and simplest way to accelerate solutions 
to this crisis.

12. universal global cap on emissions . . . market in emissions trading type of law that 
uses the market to limit how much pollution factories can emit.

13. moratorium (mawr uh TAWR ee uhm) n. law to stop or delay something.

41

42

environment (ehn VY uhrn 

muhnt) n. land, air, and 
water in which people, 
animals, and plants live, 
and all the natural features 
of these places

43

44

45

46

47
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NOTES
The world needs an alliance—especially of those nations that 

weigh heaviest in the scales where earth is in the balance. I salute 
Europe and Japan for the steps they’ve taken in recent years to 
meet the challenge, and the new government in Australia, which 
has made solving the climate crisis its first priority.

But the outcome will be decisively influenced by two nations 
that are now failing to do enough: the United States and China. 
While India is also growing fast in importance, it should be 
absolutely clear that it is the two largest CO2 emitters—most of all, 
my own country—that will need to make the boldest moves, or 
stand accountable before history for their failure to act.

Both countries should stop using the other’s behavior as an 
excuse for stalemate and instead develop an agenda for mutual 
survival in a shared global environment.

These are the last few years of decision, but they can be the 
first years of a bright and hopeful future if we do what we must. 
No one should believe a solution will be found without effort, 
without cost, without change. Let us acknowledge that if we wish 
to redeem squandered time and speak again with moral authority, 
then these are the hard truths:

The way ahead is difficult. The outer boundary of what we 
currently believe is feasible is still far short of what we actually 
must do. Moreover, between here and there, across the unknown, 
falls the shadow.

That is just another way of saying that we have to expand the 
boundaries of what is possible. In the words of the Spanish poet, 
Antonio Machado, “Pathwalker, there is no path. You must make 
the path as you walk.”

We are standing at the most fateful fork in that path. So I want 
to end as I began, with a vision of two futures—each a palpable 
possibility—and with a prayer that we will see with vivid clarity 
the necessity of choosing between those two futures, and the 
urgency of making the right choice now.

The great Norwegian playwright, Henrik Ibsen, wrote, “One 
of these days, the younger generation will come knocking at my 
door.”

The future is knocking at our door right now. Make no mistake, 
the next generation will ask us one of two questions. Either they 
will ask: “What were you thinking; why didn’t you act?”

Or they will ask instead: “How did you find the moral courage 
to rise and successfully resolve a crisis that so many said was 
impossible to solve?” We have everything we need to get started, 
save perhaps political will, but political will is a renewable 
resource. 

So let us renew it, and say together: “We have a purpose. We are 
many. For this purpose we will rise, and we will act.” ❧

48
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Comprehension Check
Complete the following items after you finish your first read.

1. Why has Al Gore been asked to give this speech?

2. What is the planetary emergency about which Gore is so concerned?

3. According to Gore, how much global-warming pollution was added to the 
atmosphere on the day he gave the speech?

4. Which American poet does Gore quote in his speech?

5.   Notebook Write a brief summary of paragraphs 7–21 of the speech.

RESEARCH
Research to Clarify Choose at least one unfamiliar detail from the text. Briefly research 
that detail. For example, you might want to find out more about Alfred Nobel, the United 
Nations, or “Earth Summit.” In what way does the information you learned shed light on 
an aspect of the speech?
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MAKING MEANING

NOBEL SPEECH

CITE TEXTUAL EVIDENCE 
to support your answers.

As a result, the earth has a fever. And 
the fever is rising. The experts have 
told us it is not a passing affliction 
that will heal by itself. We asked for 
a second opinion. And a third. And a 
fourth. And the consistent conclusion, 
restated with increasing alarm, is that 
something basic is wrong.

ANNOTATE: 
These short bursts 
of thought are 
interesting.

QUESTION: What 
is the purpose 
behind this 
passage?

CONCLUDE: 
Gore creates 
a metaphor of 
earth as a patient 
and scientists 
as doctors. The 
shortness of the 
passages creates a 
sense of urgency.

ANNOTATE: Gore uses the word  
fever twice.

QUESTION: Why does Gore emphasize 
this word?

CONCLUDE: Gore is personifying the earth 
as being vulnerable and feverish—due to 
global warming.

Close Read the Text
1. This model, from paragraph 11 of the text, shows two sample 

annotations, along with questions and conclusions. Close read the 
passage and find another detail to annotate. Then, write a question 
and your conclusion.

2. For more practice, go back into the text and complete the 
close-read notes.

3. Revisit a section of the text you found important. Read this section 
closely and annotate what you notice. Ask questions such as “Why 
did the author make this choice?” What can you conclude?

Analyze the Text
 Notebook Respond to these questions.

1. Compare and Contrast How does Gore compare Alfred Nobel’s 
intentions and goals with those of modern society?

2. (a) Interpret What does Gore mean by “mutually assured 
destruction”?  
(b) Make a Judgment Do you think Gore is correct? Explain.

3. Essential Question What effects do people have on the 
environment? What have you learned about the effects people have 
on the environment by reading this selection?

 Tool Kit
Close-Read Guide and 
Model Annotation

 STANDARDS
Reading Informational Text
Trace and evaluate the argument and 
specific claims in a text, assessing 
whether the reasoning is sound and 
the evidence is relevant and sufficient 
to support the claims.
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ESSENTIAL QUESTION: What effects do people have on the environment?

Analyze Craft and Structure
Argument: Persuasive Speech A persuasive speech is a work of 
nonfiction that presents a series of arguments to convince people to 
think or act in a certain way. When you read or listen to a persuasive 
speech, be alert to the use of persuasive techniques. Then, decide 
whether a particular technique provides reasonable and relevant support 
that persuades you to accept or act on the author’s ideas. 

•	Appeals to authority use the statements of experts and well-known 
people.

•	Appeals to emotion use words that convey strong feelings.

•	Appeals to reason use logical arguments backed by facts.

Most arguments will combine these techniques to appeal to their 
audience on many levels. As you read Gore’s speech, analyze his use of 
persuasive techniques.

CITE TEXTUAL EVIDENCE 
to support your answers.Practice

 Notebook Respond to these questions.

1. Review the speech. Then, use the chart to identify at least one example 
of each type of persuasive technique.

PErSUASIvE TEchNIQUE EXAMPLE

2. Analyze the examples of persuasive techniques that you identified in 
the chart. Determine whether each example is relevant and reasonable 
support for Gore’s argument.

3. (a) What “massive changes” does Gore say must be made to solve 
the climate crisis? (b) Has Gore persuaded you that these changes are 
possible? Why or why not?

4. (a) According to Gore, what is “shared responsibility”? (b) Is the 
support he provides to highlight this idea persuasive and convincing? 
Why or why not?

5. Write a paragraph in which you briefly summarize Gore’s overall 
argument, and evaluate whether his reasons, evidence, and appeals 
convinced you of his claims.
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NOBEL SPEECH

Concept Vocabulary

crisis urgency illusion

pollution universal environment

Why These Words? The concept vocabulary words describe situations 
or settings. For example, in paragraph 10 of his speech, Gore states that 
“we dumped another 70 million tons of global-warming pollution into 
the thin shell of atmosphere surrounding our planet, as if it were an 
open sewer.” The word pollution describes a poisonous component of a 
setting—Earth’s atmosphere.

1. Select two concept vocabulary words other than pollution. Explain 
how each word describes a setting or a situation.

2. What other words in the selection might describe a setting or  
a situation?

Practice

 Notebook Confirm your understanding of the concept vocabulary 
words by using them to complete the sentences.

1. Environmental groups work to educate the public and eliminate the 
___________ that the earth is perfectly healthy.

2. Despite scientific evidence, many world leaders have yet to consider 
the health of the environment a ___________.

3. Water shortages are common across the world, making the  
problem ___________.

4. Leaders such as Gore work with a variety of organizations to create a 
sense of ___________ about environmental issues.

5. Increased instances of wildfires show how the ___________ is changing.

6. ___________ can affect all parts of our environment, from the water 
we drink to the air we breathe.

Word Study
Latin Prefix: uni- The Latin prefix uni- means “one.” In his speech, 
Gore defines the climate crisis as universal because it affects everyone in 
the world similarly, as if all people were one entity.

1. Write your own sentence that correctly uses the word universal.

2. Using a dictionary, find three other words with the prefix uni-. Record 
a definition for each word and write a sentence using it.

LANGUAGE DEVELOPMENT

 WORD NETWORK

Add interesting words 
related to people and the 
planet from the text to your 
Word Network

 STANDARDS
Language
•	Demonstrate	command	of	the	
conventions	of	standard	English	
grammar	and	usage	when	writing	or	
speaking.
a.	Explain	the	function	of	phrases	
and	clauses	in	general	and	their	
function	in	specific	sentences.

•	Determine	or	clarify	the	meaning	
of	unknown	and	multiple-meaning	
words	and	phrases	based	on	grade 7 
reading and content,	choosing	
flexibly	from	a	range	of	strategies.

b. Use	common,	grade-appropriate	
Greek	or	Latin	affixes	and	roots	as	
clues	to	the	meaning	of	a	word.
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ESSENTIAL QUESTION: What effects do people have on the environment?

Conventions
Infinitive Phrases and Gerund Phrases Writers and speakers, such as 
Al Gore, use various types of phrases to add detail to sentences and to 
clarify the relationships among ideas. Two types of phrases are infinitive 
phrases and gerund phrases. An infinitive is a verb form that acts as a 
noun, an adjective, or an adverb. An infinitive usually begins with the 
word to. An infinitive phrase is an infinitive plus its own modifiers, 
objects, or complements.

•	Noun (functioning as a subject): To speak Spanish fluently is my goal.

•	Noun (functioning as an object): I want to learn other languages.

•	Adjective (modifying one): She is the one to see immediately,

•	Adverb (modifying waited): Everyone waited to hear the news.

A gerund is a verb form that ends in -ing and acts as a noun. It can 
function as a subject, an object, a predicate noun, or the object of 
a preposition. A gerund phrase is a gerund plus its own modifiers, 
objects, or complements.

•	Subject: Remodeling the building was a good idea.

•	Direct Object: Mischa enjoys painting with watercolors.

•	Predicate Noun: Her favorite sport is cross-country skiing.

•	Object of a Preposition: Nina never tires of singing holiday songs.

Read It

1. Reread these sentences from the selection. Mark each infinitive or 
infinitive phrase and each gerund or gerund phrase. Identify the 
function each performs in the sentence.

a. It is a purpose I have tried to serve for many years.

b. This new consciousness requires expanding the possibilities inherent 
in all humanity.

c. It is time to make peace with the planet.

d. Indeed, without realizing it, we have begun to wage war on the 
earth itself.

Write It

 Notebook Write an example of each sentence named below.

1. A sentence that uses an infinitive as a noun

2. A sentence that uses a gerund as a subject

3. A sentence that uses an infinitive as an adverb

4. A sentence that uses a gerund as an object

CLARIFICATION

In each example, the 
infinitive or gerund is 
underlined, and the 
infinitive phrase or gerund 
phrase is italicized. Refer 
to the Grammar Handbook 
to learn more about these 
terms.
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MAKING MEANINGMAKING MEANING

Comparing Text to Media
In this lesson, you will watch Al Gore’s Nobel 
Prize acceptance speech. While you watch and 
listen, think about how the written speech and 
spoken speech have different effects.

About the Author

Former United States  
Vice President Al Gore 
(b.1948) continues 
dedicating his life to 
environmental issues and is 
a prominent advocate for 
solutions to climate change. 
Since winning a Nobel Prize 
and donating his portion 
of the $1.6 million award, 
Gore has established 
and runs a nonprofit 
organization, The Climate 
Reality Project. He released 
another book on climate 
change, The Future: Six 
Drivers of Global Change. 
Gore also collaborated 
with NASA, the National 
Oceanic and Atmospheric 
Organization (NOAA), and 
the United States Air Force 
to launch a satellite into 
space that would allow 
anyone to see Earth and 
track its changes online.

Nobel Speech
Concept Vocabulary
You will encounter the following words as you listen to the speech. 

unprecedented (uhn PREHS uh dehn tihd) adj. never having happened 
before; unheard of

recklessly (REHK lihs lee) adv. without regard for consequences; carelessly

imminent (IHM uh nuhnt) adj. threatening and likely to occur at any 
moment

unsustainable (uhn suh STAY nuh buhl) adj. unable to continue at the same 
rate or in the same way

emissions (ih MIHSH uhnz) n. gas or other substance sent into the air

efficiently (uh FIHSH uhnt lee) adv. with the least amount of effort and 
waste; effectively

First Review MEDIA: VIDEO
Apply these strategies as you conduct your first review. You will have an 
opportunity to complete a close review after your first review.

RESPOND by completing the 
Comprehension Check.

CONNECT ideas in the 
video to other media you’ve 
experienced, texts you’ve read, 
or images you’ve seen.

NOTE elements that you find 
interesting and want to revisit.

WATCH who speaks, what they 
say, and how they say it.

NOBEL SPEECH (tExt) NOBEL SPEECH (vidEO)

W
AT

CH

 StANdARdS
Reading Informational Text
By the end of the year, read and 
comprehend literary nonfiction in 
the grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range. 
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MEDIA | VIDEO

Nobel Speech
Al Gore

Background
Human activities, such as the use of power plants and automobiles, produce 
large amounts of greenhouse gases such as carbon dioxide. Greenhouse 
gases trap heat in the atmosphere and are the primary cause of global climate 
change. Temperature changes that result from global climate change could 
have disastrous consequences, such as the melting of polar ice caps, extreme 
weather, and the extinction of many species.

SCAN FOR 
MULTIMEDIA

noTES

Nobel Speech (video) 387
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Comprehension Check
Complete the following items after you finish your first review.

1. Whom is Gore addressing in his speech?

2. What do recent studies say about the North Polar ice cap?

3. Who is Cordell Hull?

4.   Notebook Choose an example of powerful language in the speech, and 
explain why this language is so powerful.

RESEARCH
Research to Clarify Choose at least one unfamiliar detail from the text. Briefly 
research that detail. In what way does the information you learned shed light on  
an aspect of the speech?

388 UNIT 4 • PEOPLE AND THE PLANET
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MAKING MEANING

NOBEL SPEECH (vidEO)

Add interesting words 
about people and the  
planet from the text to  
your Word Network. 

 WoRd netWoRK

Close Review
Watch the video of Al Gore’s Nobel speech again. 
Write any new observations that seem important. What 
questions do you have? What can you conclude?

analyze the media
 Notebook Complete the activities.

1. Identify a section in the video of Al Gore’s speech that you found 
particularly persuasive. Then, write a short paragraph in which you 
briefly describe this section, and explain why you chose it.

2. Essential Question: What effects do people have on the 
environment? What have you learned about the ways in which 
people affect the environment from watching the video of Al Gore’s 
speech?

Concept vocabulary

unprecedented imminent emissions

recklessly unsustainable efficiently

 Notebook Demonstrate your understanding of these words in your 
responses to these questions.

1.  Why does Gore most likely use the word unprecedented to describe 
scientists’ distress about the North Polar ice cap?

2.  Why does Gore most likely use the word recklessly to describe the 
burning and clearing of forests?

3.  Why is the word emissions important to the speech?

4.  According to Gore, what threat to humanity is imminent?

5.  Why does Gore consider our current approach to climate change 
unsustainable?

6.  Name one thing we must do efficiently if we are to successfully 
address global warming. 

 StaNdardS
Speaking and Listening
Delineate a speaker’s argument 
and specific claims, evaluating the 
soundness of the reasoning and 
the relevance and sufficiency of 
the evidence.

Language
Determine or clarify the meaning 
of unknown and multiple-meaning 
words and phrases based on 
grade 7 reading and content, 
choosing flexibly from a range of 
strategies. 
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eFFeCTIVe eXPreSSION

NOBEL SPEECH (tExt)

NOBEL SPEECH (vidEO)

Writing to Compare
You have studied the written version and video of Al Gore’s Nobel Prize 
acceptance speech. Now, analyze both versions and consider how the 
medium in which the message is provided—written or video—affects 
how persuaded you are by Gore’s message.

Assignment

Both the written and video versions of Gore’s Nobel speech contain 
the same message. However, the different modes of delivery, text  
and speech, may affect how an audience is persuaded by the message. 

Write an argument in which you state a claim as to which medium  
more persuasively conveys Gore’s argument. Explain how the elements of 
the video or the written text either strengthen or weaken the argument.

Prewriting
Gather Evidence Review both the text and video. Use a chart like this to 
gather your notes. In the left column, record key ideas that are conveyed 
in both the text and video. Then, take note of how effectively that key 
idea is portrayed in each medium.

KEY idEA EFFECtivENESS iN tExt EFFECtivENESS iN vidEO

 Notebook Respond to these questions.
1. Does the text reveal aspects of the argument that the video does not? 

Explain.

2. Does the video communicate the author’s tone in a way the text does 
not? Explain.

 StANdArdS
Reading Informational Text
Compare and contrast a text to 
an audio, video, or multimedia 
version of the text, analyzing each 
medium’s portrayal of the subject.

Writing
Write arguments to support claims 
with clear reasons and relevant 
evidence.

b. Support claim(s) with logical 
reasoning and relevant evidence, 
using accurate, credible 
sources and demonstrating an 
understanding of the topic or 
text.

Speaking and Listening
Delineate a speaker’s argument 
and specific claims, evaluating the 
soundness of the reasoning and 
the relevance and sufficiency of 
the evidence.
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essential question: What effects do people have on the environment?

Drafting
Craft Your Claim Decide which version of the speech you think is 
more convincing and write a claim in which you state your position. 
Choose your words carefully so that you state your position in a clear 
and strong way. 

Claim: 

Use Transitions to Connect Ideas Use your notes from the analysis you 
did earlier to analyze the similarities and differences in the video and the 
text. Explain the ways in which these differences made one version more 
persuasive than the other.

To show similarities and differences, use transitions to connect your ideas.

Transitions that show differences

however, unlike, on the other hand, yet, in contrast, but, although

Transitions that show similarities

also, similarly, likewise, too, in addition

Provide Counterarguments To make your argument stronger and 
more convincing, you must address opposing viewpoints. To do so, 
summarize the opposing view without offering your opinion about it. 
Then, use reasons and evidence to offer a counterargument in which 
you prove why this position is wrong.

Opposing View: 

Counterargument: 

Review, Revise, and Edit
Once you are done drafting, review and revise your essay. Be sure you 
have provided enough support for your position. Pay close attention to 
be sure you have used transitions effectively to show the relationships 
among claims, reasons, and evidence. Identify areas where you can add 
additional examples to strengthen your argument.

 evidence log

Before moving on to a 
new selection, go to your 
Evidence Log and record 
what you’ve learned 
from the text and video 
of Al Gore’s Nobel Prize 
acceptance speech.

 standards
Reading Informational Text
Compare and contrast a text to 
an audio, video, or multimedia 
version of the text, analyzing each 
medium’s portrayal of the subject.

Writing
Write arguments to support claims 
with clear reasons and relevant 
evidence.

a. Introduce claim(s), 
acknowledge alternate or 
opposing claims, and organize 
the reasons and evidence 
logically. 
b. Support claim(s) with logical 
reasoning and relevant evidence, 
using accurate, credible 
sources and demonstrating an 
understanding of the topic or 
text. 
c. Use words, phrases, and 
clauses to create cohesion and 
clarify the relationships among 
claim(s), reasons, and evidence.

Nobel Speech (text) • Nobel Speech (video) 391
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PERFORMANCE TASK: WRITING FOCUS

LAUNCH TEXT

Rethinking
the Wild
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SCAN FOR 
MULTIMEDIA

UNIT 4  INTRODUCTION

NOTES

LAUNCH TEXT | ARGUMENT MODEL

This text presents an argument, a type 
of writing in which an author states and 
defends a position on a topic. This is the 
type of writing you will develop in the 
Performance‑Based Assessment at the end of 
the unit.
As you read, think about the way the writer 
presents a position. Notice ways in which the 
writer weaves together elements of story‑
telling and informative writing in support of 
the argument.

There are seven billion people on the planet, and each of us 
has an impact on the animals and plants we share it with. 

It’s a constant give-and-take, and people have strong opinions. 
Even though the correct course of action isn’t always obvious, 
sometimes the needs of human beings have to take priority. 

In Jon Mooallem’s book Wild Ones, he describes the attempt of 
one organization to save the whooping crane from extinction. It’s 
a story that may challenge what you thought you knew about the 
sometimes competing interests of people and animals. 

The North American whooping crane—one of the few living 
relics of the Pleistocene era—suffered a huge drop in population 
in the nineteenth and twentieth centuries. In 1860 there were 
1,400 whooping cranes. In 1941 there were just 15, and in 1967 the 
whooping crane was listed as “endangered.”

Mooallem explains how Operation Migration planned to save 
the whooping crane by raising a new flock in Wisconsin. The hard 
part would come next: getting the birds to migrate to Florida. 
Here’s how they did it: they led the birds there themselves. In a 
disguised aircraft, that looked and flew like a bird, they flew along 
with the flock. They avoided talking, and even wore all-white 
costumes, so that the cranes wouldn’t get too comfortable with 
humans and would remain wild.

When the cranes reached Florida, they were put into a 
“release pen” with no top netting, so the birds could fly away 
themselves when they were ready. The complex was surrounded 
by houses. In fact, it was practically in the backyard of a couple 
named Gibbs. And that’s where the second part of the story starts.

1

2

3

4

5
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Write an Argument
You have read and watched selections that relate to the effects people 
have on the environment. In Silent Spring, Rachel Carson raised 
awareness by exposing the negative effects that certain human activities 
have on the world around them. Decades after Silent Spring was 
published, the public is coming to terms with a new challenge due to 
the effects of human activity on the environment—climate change. In his 
Nobel Prize acceptance speech, Al Gore urges society to take action and 
change its behavior before it is too late. 

Assignment
Use the knowledge you gained from the selections in this section as 
well as from your own experience to write an argument in which you 
take a position on the following question:

What is the most significant effect that people have 
on the environment?

After you write your argument, turn it into a blog post, and post it to 
a school or class website. Be sure to include links to your sources.

Elements of an Argument

In an argument, the writer states and supports a claim based on factual 
evidence. An effective argument includes the following elements:

•	a clear statement of your claim, or position, on an issue that has 
more than one side

•	the context surrounding the issue

•	persuasive evidence and logical reasoning that supports your claim

•	statements that acknowledge counterclaims, or opposing views, 
and offer counterarguments to disprove these views

•	a clear organizational structure

•	words, phrases, and clauses that show the relationships among 
claims, reasons, and evidence

•	a formal style that appeals mainly to the audience’s sense of reason

Model Argument For a model of an argument, 
see the Launch text, “Rethinking the Wild.”

Challenge yourself to find the elements of an 
effective argument in the text. You will have an 
opportunity to review these elements as you 
prepare to write your own argument.

Writing to SourceS

•	from Silent Spring

•	nobel SpeeCH (text) 

•	nobel SpeeCH (video)

 Tool Kit  
Student Model of an 
Argument

AcAdemic 
VocAbulAry

As you craft your 
argument, consider using 
some of the academic 
vocabulary you learned in 
the beginning of the unit.

ethical
dissent
interject
discord
accuracy

 StAndArdS
Writing 
•	Write	arguments	to	support	claims	
with	clear	reasons	and	relevant	
evidence.
•	Use	technology,	including	the	
Internet,	to	produce	and	publish	
writing	and	link	to	and	cite	sources	
as	well	as	to	interact	and	collaborate	
with	others,	including	linking	to	and	
citing	sources.

•	Write	routinely	over	extended	time	
frames	and	shorter	time	frames	for	
a	range	of	discipline-specific	tasks,	
purposes,	and	audiences.

392 UNIT	4	•	PeoPle	aNd	The	PlaNeT
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ESSENTIAL QUESTION: What effects do people have on the environment?

 EVIDENCE LOG

Review your Evidence Log 
and identify key details you 
may want to include in 
your argument.

Craft a Claim Review the notes you took on the selections. Craft a one- or 
two-sentence thesis statement that clearly states your claim, or position. Make sure 
your statement can be supported with several reasons and a variety of relevant evidence.

Address Counterclaims Strong arguments address counterclaims, or opposing 
positions, and explain why these views are flawed. In your argument, address at 
least one counterclaim and provide a response in which you disprove it, or your 
counterargument.

Possible counterclaim: 

Reasons and evidence that support counterclaim: 

My counterargument: 

Reasons and evidence that support my counterargument: 

Gather Evidence Before you begin drafting, gather details that support 
your claim. Include the strongest and most convincing details to support 
your claim. In the Launch Text, the writer uses an anecdote, a quick story 
that reinforces a main point, to illustrate how difficult it can be to balance 
the needs of people and animals.

  In Jon Mooallem’s book, Wild Ones he describes the attempt of 
one organization to save the whooping crane from extinction. It’s 
a story that may challenge what you thought you knew about the 
sometimes competing interests of people and animals.

Connect Across Texts To effectively present and support your argument 
with evidence from the selections, review the texts and note key ideas, 
examples, and important details. If the exact words are important, use 
direct quotations from the text, or an author’s exact words. To simplify 
a complicated idea and make it easier to understand, paraphrase the 
idea, or restate it in your own words. When using direct quotations, 
place quotation marks around the exact words of another author. When 
paraphrasing, be sure your paraphrases correctly reflect the ideas in the 
original text.

Analyze the ways in which the Launch Text presents and supports an 
argument. To do so, ask questions such as: 

• What important information does the author use to support his or 
her position? Why might the author have chosen this evidence?

• How does the author’s diction, or word choice, affect the strength of 
the argument?

Seeing how an author effectively presents and supports an argument will 
enable you to better apply these skills to your own writing.

Prewriting / Planning

 STANDARDS
Writing 
• Introduce claim(s), acknowledge 
alternate or opposing claims, and 
organize the reasons and evidence 
logically.
• Support claim(s) with logical 
reasoning and relevant evidence, 
using accurate, credible sources and 
demonstrating an understanding of 
the topic or text.

Performance Task: Write an Argument 393
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PERFORMANCE TASK: WRITING FOCUS

Appeal to Your Audience An author’s style is the “sound” of his or 
her writing—it refers to the unique ways an author uses words. Word 
choice and tone, or the author’s attitude toward his or her subject, are 
important elements of style. To keep your audience engaged choose 
words that add interest. Regardless of your audience, your style should 
be formal in an argument—never include slang and always maintain 
standard English.

Address Counterclaims Address counterclaims to your position 
directly—do not avoid them. To do so, respond to counterclaims with 
statements that show why these claims are flawed. These statements are 
your counterargument and should be supported by logical reasons and 
relevant evidence.

Write a First Draft Review the elements of an effective argument, 
and write your first draft based on your completed outline and the 
information you have gathered. Use a variety of sources and different 
types of evidence for support as you draft your argument.

Drafting
Organize Your Argument As you draft, present the supporting 
evidence you have gathered, starting with your least important points 
and building to your most important ones. Use transitional words and 
phrases to unify your writing and show the relationships among your 
ideas. Use the method shown in the pyramid diagram to outline your 
argument before you write your first draft.

Introduction 
and claim

•	First point in argument
•	Reasons and supporting  

details

•	Counterclaims (opposing views)

•	Counterargument that disproves  
counterclaim

•	Strongest point in arguments

•	Reasons and supporting details

Conclusion

 STANDARDS
Writing 
•	Write	arguments	to	support	claims	
with	clear	reasons	and	relevant	
evidence.

d.	Establish	and	maintain	a		
formal	style.

394 UNIT	4	•	PeoPle	aNd	The	PlaNeT
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ESSENTIAL QUESTION: What effects do people have on the environment?

Language DeveLopment: Conventions

sentence Fluency: Revising sentences 
using participles
To make your writing flow smoothly, combine sentences using participles 
and participial phrases. A participle is a verb form that acts as an 
adjective, modifying a noun or pronoun. Present participles end in -ing. 
Past participles usually end in -ed, but may have an irregular ending, such 
as the -en in spoken.

 past participle noun

She banged her fist against the closed windows.

A participial phrase consists of a participle and its modifiers. 
A misplaced modifier is placed far away from the word it describes.

Misplaced modifier: I heard her voice listening to the song.
Revised: Listening to the song, I heard her voice.

A dangling modifier is not logically connected to any word in the 
sentence.

Dangling modifier: Raising the flag, the wind felt strong.
Revised: Raising the flag, the sailors felt the strong wind.

Fixing Choppy Passages Using Participles To fix a choppy passage, 
identify sentences that can be combined. Then, rewrite the passage using 
one or more of the following methods: 

• Combine sentences using a present participle.
Example: We arranged a tour. We would walk the grounds. 
     We arranged a walking tour of the grounds. 

• Combine sentences using a past participle.
Example: The food is cooked. It will not spoil. 
     The cooked food will not spoil. 

• Combine sentences using a participial phrase.
Example: Marisol ate her food quickly. She was running late. 
     Running late, Marisol ate her food quickly. 

Read It
Review the Launch Text, and identify two sentences that use participles or 
participial phrases.

Write It

1. Revise each sentence to correct the misplaced or dangling modifier.
a. Having arrived late for school, a written explanation was needed.

b. Running swiftly, the audience watched the track star.

2. Choose three paragraphs in your draft. Read the paragraphs aloud, 
marking any passages that sound choppy. Using one of the methods 
described, fix the choppy passages by combining sentences.

 STANDARDS
Language 
•	Demonstrate	command	of	the	
conventions	of	standard	English	
grammar	and	usage	when	writing	or	
speaking.

c.	Place	phrases	and	clauses	within	a	
sentence,	recognizing	and	correcting	
misplaced	and	dangling	modifiers.
•	Use	knowledge	of	language	and	its	
conventions	when	writing,	speaking,	
reading,	or	listening.

a.	Choose	language	that	expresses	
ideas	precisely	and	concisely,	
recognizing	and	eliminating	
wordiness	and	redundancy.

Performance Task: Write an Argument 395
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PERFORMANCE TASK: WRITING FOCUS

 WORD NETWORK

Include interesting words 
from your Word Network in 
your essay.

FOCUS AND ORGANIZATION EVIDENCE AND ELABORATION CONVENTIONS

 Provides a clearly stated claim and 
information about the context 
surrounding the issue.

 Establishes a clear organizational 
structure that highlights the main 
points.

 Uses words, phrases, and clauses 
to create cohesion and clarify 
the relationships among claims, 
reasons, and evidence.

 Provides a concluding statement 
that follows from and supports the 
argument.

 Supports claims with logical 
reasoning and persuasive 
evidence.

 Acknowledges opposing 
claims and offers 
counterarguments to these 
views.

 Word choice reflects 
consideration of the 
intended audience.

 Uses a formal style  
and tone.

 Attends to the norms 
and conventions of the 
discipline, especially 
using participles to 
make writing flow 
smoothly while 
avoiding misplaced 
and dangling 
modifiers.

Revising
Evaluating Your Draft

Use the following checklist to evaluate the effectiveness of your first 
draft. Then, use your evaluation and the instruction on this page to guide 
your revision.

Revising for Focus and Organization

Use Transitions To make the connections between ideas in your 
argument clear to readers, use transition words and phrases such as 
however, nevertheless, even so, and in addition. Consider the relationship 
between ideas you are trying to express. Then, choose transitional words 
or phrases that show that relationship.

• to show examples: for instance, also, in addition

• to contrast ideas: however, yet, unlike

• to show causes and effects: therefore, since, because, as a result

Write a Memorable Conclusion Bring your argument to a close 
by restating your thesis statement and synthesizing, or briefly pulling 
together, the evidence you presented. End with a memorable statement 
or section that summarizes your argument in a new way and provides a 
fresh insight into your claim.

Revising for Evidence and Elaboration

Evaluate Your Evidence To make sure your argument is convincing, 
evaluate your evidence by asking yourself the following questions.

• Does every piece of evidence support my claim?

• Where can I add evidence to make my argument stronger?

• Have I given proper credit to the source of each piece of evidence  
I used?

 STANDARDS
Writing 
• Introduce claim(s), acknowledge 
alternate or opposing claims, and 
organize the reasons and evidence 
logically. 
• Use words, phrases, and clauses 
to create cohesion and clarify 
the relationships among claim(s), 
reasons, and evidence.
• Provide a concluding statement 
or section that follows from and 
supports the argument presented.

396 UNIT 4 • PEOPLE AND THE PLANET
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ESSENTIAL QUESTION: What effects do people have on the environment?

Editing and Proofreading
Edit for Conventions Quotations from persuasive sources can make 
an argument more powerful and convincing. Pay careful attention 
to the punctuation, indentation, and capitalization of the quotations 
you include. Use quotation marks to set off short quotations. Longer 
quotations of four or more lines should begin on a new line, be indented, 
and appear without quotation marks. Always remember to follow a 
standard format for citation when using quotations in your writing. 

Proofread for Accuracy The syllables in some words are barely heard. 
Because of this, letters are often left out in spelling. Proofread your 
argument to make sure you have spelled words with tricky syllables 
correctly. Double-check the spellings of words such as different, average, 
and restaurant in a dictionary. Notice how each word is broken into 
syllables. Say the word aloud while you look at it, and exaggerate your 
pronunciation of the sounds and syllables. 

Publishing and Presenting
Create a final version of your argument. Then, post it on a class or school 
website as a blog post. Include links to the sources you used to support 
your argument.

Reflecting
Reflect on what you learned as you wrote your argument. What was 
the most challenging part of writing your argument? Did you learn 
something from transforming your argument into a blog post and 
posting it on a website?

Peer review

Exchange essays with a classmate. Use the checklist to evaluate your classmate’s argument 
and provide supportive feedback.

1. Is there a clearly stated claim?

 yes  no If no, suggest ways in which the writer might clarify it.

2. Is there support for the claim based on logical reasoning and relevant evidence  
from accurate, credible sources?

 yes  no If no, point out where the writer should provide more support. 

3. Are opposing claims acknowledged and effectively addressed with counterarguments?

 yes  no If no, suggest ways in which the writing can acknowledge and 
address opposing claims.

4. What is the strongest part of your classmate’s essay? Explain.

 STANDArDS
Writing 
•	Use	technology,	including	the	
Internet,	to	produce	and	publish	
writing	and	link	to	and	cite	sources	
as	well	as	to	interact	and	collaborate	
with	others,	including	linking	to	and	
citing	sources.
•	Gather	relevant	information	from	
multiple	print	and	digital	sources,	
using	search	terms	effectively;	assess	
the	credibility	and	accuracy	of	each	
source;	and	quote	or	paraphrase	the	
data	and	conclusions	of	others	while	
avoiding	plagiarism	and	following	a	
standard	format	for	citation.

Language
•	Demonstrate	command	of	the	
conventions	of	standard	English	
capitalization,	punctuation,	and	
spelling	when	writing.
b.	Spell	correctly.
c.	Consult	general	and	specialized	
reference	materials,	both	print	and	
digital,	to	find	the	pronunciation	
of	a	word	or	determine	or	clarify	
its	precise	meaning	or	its	part	of	
speech.

Performance Task: Write an Argument 397
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OVERVIEW: SMALL-GROUP LEARNING

STRATEGY ACTION PLAN

Prepare •	 Complete	your	assignments	so	that	you	are	prepared	for	group	work.

•	 Organize	your	thinking	so	you	can	contribute	to	your	group’s	discussions.

•	

Participate	fully •	 Make	eye	contact	to	signal	that	you	are	listening	and	taking	in	what	is	being	said.

•	 Use	text	evidence	when	making	a	point.

•	

Support	others •	 Build	off	ideas	from	others	in	your	group.

•	 Invite	others	who	have	not	yet	spoken	to	join	the	discussion.

•	

Clarify •	 Paraphrase	the	ideas	of	others	to	ensure	that	your	understanding	is	correct.

•	 Ask	follow-up	questions.

•	

ESSENTIAL QUESTION:

What effects do people have on 
the environment?
Our world is filled with amazing natural wonders. Will our children’s children be 
able to enjoy these wonders as we have? In this section, you will read selections 
that discuss the relationship between humans and our environment. You will 
work as a group to continue your exploration of the ways in which people affect 
the environment. 

Small-Group Learning Strategies
Throughout your life, in school, in your community, and in your career, you  
will continue to learn and work with others.

Look at these strategies and the actions you can take to practice them as you 
work in teams. Add ideas of your own for each step. Use these strategies during 
Small Group Learning.

SCAN FOR 
MULTIMEDIA398 UNIT 4 • PeoPle aNd The PlaNeT 
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CONTENTS

SPEAKING AND LISTENING FOCUS

Present an Argument
The Small-Group readings present different perspectives on the ways in which 
humans impact the natural environment. After reading, your group will plan 
and deliver a multimedia presentation about our relationship to the natural 
environment.

PERFORMANCE TASK

POETRY COLLECTION

Turtle Watchers Linda Hogan

“Nature” is what We see— Emily Dickinson

The Sparrow Paul Laurence Dunbar

These poets use poetic structure and language to  
beautifully capture different aspects of the  
relationship between people and the environment.

MEDIA: PHOTO GALLERY 

Eagle Tracking at Follensby Pond
The Nature Conservancy

Follow along as conservationists track the growth 
of bald eagle populations from Alaska to 
New York.

SHORT STORY 

He—y, Come On Ou—t!
Shinichi Hoshi,  
translated by Stanleigh Jones

It might be a bad idea to ignore the obvious.

Overview: Small-Group Learning 399
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OVERVIEW: SMALL-GROUP LEARNING

Working as a Team
1. Take a Position In your group, discuss the following question: 

What is our relationship with the natural environment?

As you take turns sharing your positions, be sure to provide examples 
for your choice. After all group members have shared, discuss 
the characteristics of this relationship that are suggested by your 
responses. 

2. List Your Rules As a group, decide on the rules that you will follow 
as you work together. Two samples are provided. Add two more of 
your own. You may add or revise rules based on your experience 
together.

•	Come	prepared	for	group	discussions.

•	Acknowledge	other	people’s	opinions.

•	

•	

3. Apply the Rules Practice working as a group. Share what you 
have learned about survival. Make sure each person in the group 
contributes. Take notes and be prepared to share with the class one 
thing that you heard from another member of your group.

4. Name Your Group Choose a name that reflects the unit topic.

Our group’s name: 

5. Create a Communication Plan Decide how you want to 
communicate with one another. For example, you might use online 
collaboration tools, email, or instant messaging.

Our group’s decision: 

400 UNIT 4 • PeoPle aNd The PlaNeT 
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ESSENTIAL QUESTION: What effects do people have on the environment?

Making a Schedule
First, find out the due dates for the small-group activities. Then, preview 
the texts and activities with your group and make a schedule for 
completing the tasks.

Turtle Watchers

“Nature” is what We see—

The Sparrow

Eagle Tracking at Follensby Pond

He—y, Come On Ou—t!

SELECTION ACTIVITIES DUE DATE

Working on Group Projects
Different projects require different roles. As your group works together, 
you’ll find it more effective if each person has a specific role. Before 
beginning a project, decide among yourselves on each group member’s 
role. Here are some possible roles; add your own ideas.

Project Manager: monitors the schedule and keeps everyone on task

Researcher: organizes research activities

Recorder: takes notes during group meetings

SCAN FOR 
MULTIMEDIA Overview: Small-Group Learning 401



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

MAKING MEANING

POETRY COLLECTION

Turtle Watchers
“Nature” is what We see—
The Sparrow

Concept Vocabulary
As you perform your first read, you will encounter these words.

ancestors   wisdom   heed

Using a Dictionary To check the meanings of unfamiliar words, consult 
a print or online dictionary. Dictionaries provide a word’s definition, 
pronunciation, part of speech, variant forms, and etymology, or 
word origin.

This box shows an example of a dictionary entry for the word anthology. 
Note that the pronunciation is in parentheses, and the etymology is in 
square brackets.

anthology (an THOL uh jee) n., pl. -gies [Gr. anthologia, a garland, 
collection of short poems < anthologos, gathering flowers < anthos, 
flower + legein, to gather] a collection of poems, stories, songs, 
excerpts, etc., chosen by the compiler.

Apply your knowledge of using a dictionary and other vocabulary 
strategies to determine the meanings of unfamiliar words you encounter 
during your first read. 

First Read POETRY
Apply these strategies as you conduct your first read. You will have an 
opportunity to complete a close read after your first read.

NOTICE who or what is 
“speaking” the poem and 
whether the poem tells a story 
or describes a single moment.

CONNECT ideas within 
the selection to what you 
already know and what you 
have already read.

ANNOTATE by marking 
vocabulary and key passages 
you want to revisit.

RESPOND by completing 
the Comprehension Check.

 STANDARDS
Reading Literature
By the end of the year, read and 
comprehend literature, including 
stories, dramas, and poems, in the 
grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range.

Language
Determine or clarify the meaning 
of unknown and multiple-meaning 
words and phrases based on grade 7 
reading and content, choosing 
flexibly from a range of strategies.

c. Consult general and specialized 
reference materials, both print and 
digital, to find the pronunciation 
of a word or determine or clarify 
its precise meaning or its part of 
speech. 

402 UNIT 4 • PEOPLE AND THE PLANET



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

Backgrounds

Linda Hogan (b. 1947) is an award-winning 
Chickasaw novelist, essayist, poet, and 
environmentalist. Her writing often 
addresses topics such as the environment, 
ecofeminism, and Native American history. 
An activist and educator, Hogan has spoken 
at various global conferences and events 
including the Environmental Literature 
Conference in Turkey in 2009. She lives in 
the Colorado mountains and teaches 
creative writing.

Emily Dickinson (1830–1886) considered 
books her “strongest friend.” Withdrawn 
and shy, she spent most of her time at home 
in Amherst, Massachusetts, reading and 
writing. Most of her 1,775 poems were 
discovered after her death, including one 
that begins, “I’m nobody! Who are you?” 
Today, Dickinson is considered one of the 
most important American poets.

Paul Laurence Dunbar (1872–1906) was 
the son of former slaves. Encouraged by his 
mother, he began writing poetry at an early 
age. Dunbar was inspired by Harriet Beecher 
Stowe’s novel Uncle Tom’s Cabin, and in his 
own work he honored people who fought 
for the rights of African Americans. Over the 
course of his life, Dunbar published more 
than ten volumes of poetry, four novels, and 
four volumes of short stories.

About the Poets

Turtle Watchers
Some sea turtles, such as loggerhead 
sea turtles, travel thousands of miles to 
lay their eggs on the same beach where 
they were born. The turtles dig a small 
nest in the sand, where they lay their 
eggs, sometimes over a hundred in a 
single nest. When the eggs hatch, the 
baby turtles make the dangerous trek 
back to the ocean to continue the cycle.

“Nature” is what We see—
From ancient Greeks to English 
romantics to Japanese haiku masters, 
poets from every period of time have 
contemplated the beauty of the natural 
world. The poet William Wordsworth 
wrote, “Come forth into the light of 
things, let Nature be your teacher.”

The Sparrow
Sparrows are one of the most common 
birds in the world. They are often seen in 
North America, but this was not always 
the case. In the mid-1800s, a man 
named Nicholas Pike decided to bring 
several dozen over from England and 
release them in New York. Since then, 
these small brown birds have flourished 
and spread across the continent.

ESSENTIAL QUESTION: What effects do people have on the environment?
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Old mother at water’s edge
used to bow down to them,
the turtles coming in from the sea,
their many eggs,
their eyes streaming water like tears,
and I’d see it all,
old mother as if in prayer,
the turtles called back to where they were born,
the hungry watchers standing at the edge of trees
hoping for food when darkness gathers.

Years later, swimming in murky waters
a sea turtle swam beside me
both of us watching as if clasped together

in the lineage of the same world
the sweep of the same current,
even rising for a breath of air at the same time
still watching.
My ancestors call them
the keepers of doors
and the shore a realm to other worlds.
both ways and
water moves the deep shift of life
back to birth and before
as if there is a path where beings truly meet,
as if I am rounding the human corners.

5

10

15
Use a dictionary or indicate 
another strategy you used that 
helped you determine meaning.

ancestors (AN sehs tuhrz) n.
MEANING:

20

25

POETRY

NOTES

  Turtle 
Watchers

Linda Hogan

SCAN FOR 
MULTIMEDIA

404 UNIT 4 • PEOPLE AND THE PLANET



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

NOTES

SCAN FOR 
MULTIMEDIA

“Nature” is what We see—
The Hill—the Afternoon—
Squirrel—Eclipse—the Bumble bee—
Nay—Nature is Heaven—

“Nature” is what We hear—
The Bobolink1—the Sea—
Thunder—the Cricket—
Nay—Nature is Harmony—

“Nature” is what We know—
But have no Art to say—
So impotent our Wisdom is
To Her Sincerity—

1. Bobolink n. small bird.

5

10

Use a dictionary or indicate 
another strategy you used that 
helped you determine meaning.

wisdom (WIHZ duhm) n.
MEANING:

POETRY

Emily Dickinson

“Nature” is 
what We see—

Turtle Watchers • “Nature” is what We see— 405
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A little bird, with plumage brown,
Beside my window flutters down,
A moment chirps its little strain,
Ten taps upon my window-pane,
And chirps again, and hops along,
To call my notice to its song;
But I work on, nor heed its lay,1

Till, in neglect, it flies away.

So birds of peace and hope and love
Come fluttering earthward from above,
To settle on life’s window-sills,
And ease our load of earthly ills;
But we, in traffic’s rush and din
Too deep engaged to let them in,
With deadened heart and sense plod on,
Nor know our loss till they are gone

1. lay n. song.

5
Use a dictionary or indicate 
another strategy you used that 
helped you determine meaning.

heed (heed) v.
MEANING:

10

15

NOTES

SCAN FOR 
MULTIMEDIA

POETRY
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Comprehension Check
Complete the following items after you finish your first read. Review and clarify 
details with your group.

TURTLE WATCHERS

1. What are the “hungry watchers” doing?

2. What happens years later?

“NATURE” IS WHAT WE SEE—

1. What does the first stanza say nature is?

2. What does the second stanza say nature is?

3. What does the third stanza say nature is?

THE SPARROW

1. What does the speaker do in response to the bird beside his or her window?

2. According to the speaker, how do we “plod on”?

RESEARCH
Research to Explore Choose one unfamiliar detail mentioned in one of the poems. 
Briefly research that detail. For instance, you might research the life cycle of the sea turtle. 
In what way does the information you learned affect your understanding of the poem? 
Explain.

Poetry Collection 407



language development

©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

maKIng meanIng

Add interesting words 
related to people and the 
planet from the text to your 
Word Network.

 WoRd netWoRK

 

GROUP DISCUSSION

When you work in your 
group to answer the 
Analyze the Text questions, 
be sure to support your 
opinions and ideas with 
evidence from the text.

Cite textual evidenCe 
to support your answers.

Close Read the text
With your group, revisit sections of the text you marked 
during your first read. annotate what you notice. What 
questions do you have? What can you conclude?

analyze the text
 notebook Complete the activities.

1. Review and Clarify With your group, reread the poems. Analyze 
each poem, and determine the theme about nature that each poem 
suggests. 

2. Present and discuss Now, work with your group to share the lines 
from the poems that you found especially important. Take turns 
presenting your lines. Discuss what you noticed in the poems, what 
questions you asked, and what conclusions you reached.

3. essential Question: What effects do people have on the 
environment? What have these poems taught you about the effects 
people have on the environment? Discuss with your group.

Concept vocabulary

ancestors   wisdom   heed 

Why these Words? The concept vocabulary words from the poems are 
related. With your group, determine what the words have in common. 
Write your ideas and add another word that fits the category.

Practice
 notebook Use each concept vocabulary word in a sentence that 

demonstrates its meaning. Read aloud your sentences to a partner, and 
discuss any differences in your understandings.

Word Study
etymology The etymology, or word origin, of the word ancestors 
can help you understand and remember its meaning. Ancestors was 
formed from the Latin prefix ante-, meaning “before,” and the Latin 
verb cedere, meaning “go.” Thus, ancestors literally means “those who 
have gone before us.” With your group, discuss “Turtle Watchers.” How 
does understanding the etymology of the word ancestors deepen your 
understanding of the poem?

POETRY COLLECTION

 STaNdaRdS
Reading Literature
Analyze how a drama’s or poem’s 
form or structure contributes to its 
meaning.

Language
Determine or clarify the meaning 
of unknown and multiple-meaning 
words and phrases based on 
grade 7 reading and content, 
choosing flexibly from a range of 
strategies.

b. Use common, grade-
appropriate Greek or Latin 
affixes and roots as clues to the 
meaning of a word.
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Analyze Craft and Structure
The Speaker in Lyric Poetry When you read a poem you can “hear” a 
voice speaking to you. That is the voice of the poem’s speaker. Like the 
narrator in a story, the speaker in a poem is an imaginary voice created 
by the poet. The speaker presents a unique view that expresses his or her 
thoughts, feelings, personality, and attitude toward the subject. Although 
they sometimes overlap, the speaker’s point of view is not necessarily the 
point of view of the poet.

All three poems in this collection are examples of lyric poetry. A lyric  
poem expresses the thoughts and feelings of a speaker about a 
setting, a moment, or an idea, such as nature. In this form of poetry, 
a poet typically uses vivid, musical language to express the speaker’s 
observations, feelings, and insights. As a consequence, the reader’s 
understanding is filtered through and shaped by the speaker’s 
perceptions.

QUESTIONS Turtle Watchers “Nature” is what We see— The Sparrow

What is 
the poem’s 
subject and 
the speaker’s 
attitude toward 
the subject?

What vivid 
words and 
descriptions  
are used?

What is the 
speaker saying 
about people’s 
relationship to 
nature?

Practice
Work with your group to analyze the poetry in this collection. 
Answer the questions and use the chart to examine the similarities 
and differences in approach in each of the poems.

CITE TEXTUAL EVIDENCE 
to support your answers.

ESSENTIal QUESTION: What effects do people have on the environment?
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Language DeveLopment

author’s Style
Diction and Tone An author’s word choice, or diction, includes not 
only the specific words but also the phrases and expressions an author 
uses. In poetry, a poet’s word choice plays an important role in creating 
poetic language, which is specific, imaginative, and rich with emotion. 
A poet’s use of language helps to develop the tone of a poem, or the 
poet’s attitude toward his or her subject.

To achieve these effects in a poem, a poet often chooses words not only 
for their denotations, or dictionary definitions, but for the connotations 
the words evoke in readers. Connotations are the ideas and feelings a 
word brings to mind. Although, two words many have similar denotations, 
a poet may choose one word over another because of the connotations 
associated with the word. Consider the following lines of poetry:

•	They rolled over the swells until they slid ashore. 

•	They slammed over the waves until they hit land. 

Both examples convey roughly the same information. However, in the first 
example, the words rolled, swells, and slid have calming connotations and 
create a peaceful tone. In the second example, the words slammed, waves, 
and hit have harsher connotations and create a dangerous, anxious tone.

A poet’s word choice and tone help develop meaning in poem. Analyzing 
a poet’s word choice and tone can help you to make inferences, or 
educated guesses, about the theme of a poem, or the insight about life 
that it suggests. 

Read It
 Notebook Work with your group to identify specific word choices in 

each poem, and note how these choices affect meaning and tone. When 
you have completed the chart, discuss the possible themes your examples 
suggest.

Write It
 Notebook Using your notes from the chart and your discussion, 

work individually to write a brief paragraph about the theme of each 
poem. In each paragraph, support your ideas about the theme with 
the specific examples you gathered while working with your group. To 
ensure you describe your thoughts accurately and concisely, consider the 
connotations of the words you use. 

POETRY COLLECTION

POEM WORD OR PHRASE EFFECT ON MEANING OR TONE

Turtle Watchers

“Nature” is what We see—

The Sparrow

 STANDARDS
Reading Literature
•	Cite	several	pieces	of	textual	
evidence	to	support	analysis	of	what	
the	text	says	explicitly	as	well	as	
inferences	drawn	from	the	text.	
•	Determine	a	theme	or	central	idea	
of	a	text	and	analyze	its	development	
over	the	course	of	the	text;	provide	
an	objective	summary	of	the	text.	
•	Determine	the	meaning	of	words	
and	phrases	as	they	are	used	in	
a	text,	including	figurative	and	
connotative	meanings;	analyze	
the	impact	of	rhymes	and	other	
repetitions	of	sounds	on	a	specific	
verse	or	stanza	of	a	poem	or	section	
of	a	story	or	drama.
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EffEctivE ExprEssion

speaking and Listening

Assignment

Using the analysis you have done so far, work with your group to 
create an oral presentation that highlights the theme of one of the 
poems in the collection. Choose from the following options:

  a dramatic reading in which you use multimedia, such as music, 
props, and costumes, to convey the meaning and theme of the 
poem

  a digital multimedia presentation in which you use videos, 
images, and other digital media to convey the meaning and theme 
of the poem 

Project Plan Assign roles for each member of your group. For groups 
who have chosen the dramatic reading, roles can include speakers to 
recite the poem, a sound person, a costume designer, and a person to 
identify and organize visuals and music. For groups who have chosen the 
digital multimedia presentation, roles can include a speaker, a multimedia 
researcher, and a person to organize the information for the presentation.

Plan and Practice Your Delivery To project confidence and a positive 
attitude, plan and practice your delivery both individually and as a group. 
As you practice, use the following strategies to refine your presentation 
techniques:

•	Check equipment. If your presentation involves use of audio or 
video, practice your presentation along with the media. Work on the 
timing of media and how it relates to the rest of the performance.

•	Use your voice well. Be energetic, but speak clearly and precisely. 
Enunciate every word. Vary the pitch and speed of your voice to keep 
listeners engaged. Make sure you are speaking loudly enough to be 
heard by the entire class.

•	Make eye contact. Memorize as much of your part of the 
presentation as possible. Doing so will enable you to make eye 
contact with your audience more frequently. 

Present and Evaluate Once you have rehearsed, present your work to 
the class. After the presentation, invite comments and feedback from 
your classmates. Be prepared to answer their questions.

When other groups present their work, listen attentively. Evaluate their 
performance, and provide feedback to them in a respectful way.

 EviDEncE LoG

Before moving on to 
a new selection, go to 
your log and record what 
you learned from “Turtle 
Watchers,”’Nature’ is 
what We see—,” and 
“The Sparrow.”	

 StandardS
Speaking and Listening
•	Present	claims	and	findings,	
emphasizing	salient	points	in	a	
focused,	coherent	manner	with	
pertinent	descriptions,	facts,	details,	
and	examples;	use	appropriate	eye	
contact,	adequate	volume,	and	clear	
pronunciation.
•	Include	multimedia	components	
and	visual	displays	in	presentations	
to	clarify	claims	and	findings	and	
emphasize	salient	points.
•	Adapt	speech	to	a	variety	of	
contexts	and	tasks,	demonstrating	
command	of	formal	English	when	
indicated	or	appropriate.
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Making Meaning

LOOK at each image and 
determine whom or what it 
portrays.

CONNECT details in the 
images to other media you’ve 
experienced, texts you’ve read, 
or images you’ve seen.

NOTE elements in each image 
that you find interesting and 
want to revisit.

RESPOND by completing the 
Comprehension Check.

Eagle Tracking at Follensby Pond
Media Vocabulary
These words will be useful to you as you view, analyze, and discuss 
photography.

documentary 
photography: 
photographs taken with 
the main purpose of 
recording a place, an 
event, or a person

• Documentary photography aims to portray 
subjects objectively, or in a way that is based 
on facts and not influenced by feelings and 
opinions.

• Documentary photos may evoke feelings in 
viewers based on the subject matter. 

vantage point: place 
where the photographer 
positions the camera

• A photographer may use a particular vantage 
point in order to capture the subject in a 
particular position or in a certain light. 

• Different vantage points can cause the same 
subject to be seen differently by the viewer. 

monochrome: photos 
that are black and white

• In early photography, all photographs were 
monochrome.

• Although color photography has existed for 
decades, photographers still use monochrome to 
create specific artistic effects. 

First Review MEDIA: ART AND PHOTOGRAPHY
Study each photograph and its caption using these strategies.

About The Nature 
Conservancy

The Nature Conservancy is 
a charitable organization 
that was founded in Virginia 
in 1951. Its mission is to 
“conserve the lands and waters 
on which all life depends.” 
The organization has over one 
million members and works 
in 35 countries, as well as all 
of the 50 states, protecting 
habitats ranging from 
grasslands to coral reefs.

 StandardS
Reading Informational Text
By the end of the year, read and 
comprehend literary nonfiction in 
the grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range. 

Language
Acquire and use accurately grade-
appropriate general academic and 
domain-specific words and phrases; 
gather vocabulary knowledge 
when considering a word or phrase 
important to comprehension or 
expression.
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MEDIA | PHOTO GALLERY

SCAN FOR 
MULTIMEDIA

PHOTO 1: Bald eagles had been absent from Adirondack skies for nearly three decades before they 
were reintroduced at Follensby Pond in the 1980s.

BAckground
The bald eagle has been a national symbol of the United States since 1782. 
But by the mid-1900s, decades of habitat destruction, hunting, and the use of 
pesticides, such as DDT, had brought the bald eagle population within danger 
of extinction. Since then, social awareness and government protections have 
helped the bald eagle population make great steps toward recovery.

Eagle Tracking 
at Follensby Pond

The Nature Conservancy

noTES

Eagle Tracking at Follensby Pond 413
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NOTES

PHOTO 3: The eaglets 
traveled by boat across 
Alaska’s open waters to 
meet an airplane that 
was waiting to take 
them to the continental 
United States.

PHOTO 2: In 1981, Endangered Species 
Unit leader Peter Nye of the New York State 
Department of Environmental Conservation 
(NYSDEC) traveled to Alaska to collect eaglets to 
release at Follensby Pond. At the time, Alaska was 
one of the few states in the nation with a healthy 
bald eagle population. 

NOTES
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NOTES

PHOTO 4: NYSDEC’s Endangered 
Species Unit rushed the birds to their 
new home at Follensby Pond. 

PHOTO 5: Follensby Pond was chosen as the perfect site for this eagle restoration project because of its 
habitat, abundant food sources, and isolation.

NOTES

Eagle Tracking at Follensby Pond 415
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PHOTO 6:  Today, bald eagles can be seen near 
many Adirondack lakes as a result of the efforts 
of NYSDEC’s Endangered Species Unit. In 1975, 
prior to restoration efforts, only one pair of 
eagles remained in New York. As of 2008, more 
than 145 pairs of eagles are thriving. 

NOTES

NOTES
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Comprehension Check
Complete the following items after you finish your first review. Review and clarify 
details with your group.

1. According to the information in the captions, how long were bald eagles missing 
from the Adirondacks?

2. Where did conservationists collect eaglets for eventual release in New York State?

3. How did the eaglets travel?

4. According to the information in the captions, what is the result of the restoration 
project?

5.   Notebook Confirm your understanding of the selection by writing a brief 
summary of the eagle restoration project at Follensby Pond.

Eagle Tracking at Follensby Pond 417
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maKIng meanIng

EAGLE TRACKING AT 
FOLLENSBY POND

Close Review
With your group, revisit the selection and your first-review 
notes. Jot down any new observations that seem important. 
What questions do you have? What can you conclude? 

analyze the media
 Notebook Complete the activities.

1. Present and Discuss Choose the photo and caption that you found 
most interesting or informative. Share your choice with the group, and 
discuss why you chose it. Explain what you noticed in the photo and 
caption, what questions it raised for you, and what conclusions you 
reached about it. 

2. Review and Synthesize With your group, review the photo gallery. 
How do the captions add meaning to the photographs? Would the 
photographs be less effective without the captions? Why or why not?

3.  Notebook Essential Question: What effects do people have 
on the environment? How did this photo gallery contribute to your 
understanding of the ways in which people affect the environment?

media vocabulary

documentary photography  vantage point  monochrome

Confirm your understanding of the vocabulary words by 
answering these questions.

1. Do you think the photo gallery effectively conveys information about 
the eagle restoration project at Follensby Pond? 

2. Describe the vantage point of each photograph, and explain how the 
vantage point affects the subject.

3. How do the monochrome photographs differ from the color 
photographs?

 STANDARDS
Speaking and Listening
Analyze the main ideas and 
supporting details presented in 
diverse media and formats and 
explain how the ideas clarify a topic, 
text, or issue under study.

Language
Acquire and use accurately grade-
appropriate general academic and 
domain-specific words and phrases; 
gather vocabulary knowledge 
when considering a word or phrase 
important to comprehension or 
expression.
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Research

Assignment
Work in your group to research and write a short research paper on 
one of the following topics:

 eagle restoration and tracking programs in other states

 restoration and tracking programs for other endangered species 

 the origins and history of the Endangered Species Act

In your paper, highlight the relationship between the topic you chose 
to research and the photo gallery, “Eagle Tracking at Follensby Pond.”

Formulate a Research Question Work with your group to formulate 
a research question that will guide your research process. An effective 
research question should be specific and manageable, and the purpose of 
your paper will be to answer this question. If you do not limit the scope 
of your research question, you will find it difficult to address the question 
fully. Consider the following examples:

Broad Research Question: How do people affect the environment?
Specific Research Question: How does coal mining affect rivers 
and streams?

Organize Your Information Take notes from each research source 
to answer your research question. Include only information that is 
meaningfully related to your topic. Use your notes to organize an outline 
for your research paper. Consider the following methods of organization:

• chronological order: sequencing information about events in the 
order in which they occur

• comparison and contrast: analyzing and explaining the similarities 
and differences between two or more related subjects

• cause and effect: analyzing and explaining reasons or results for 
something that happens

 Notebook Use a chart such as the one shown to organize 
information for your research paper.

What is our research question?

What are at least three relevant, reliable 
print or digital sources we can use?

What organizational structure will we use 
to present the information?

 EVIDENCE LOG

Before moving on to 
a new selection, go to 
your Evidence Log and 
record what you learned 
from “Eagle Tracking at 
Follensby Pond.”

ESSENTIAL QUESTION: What effects do people have on the environment?

 STANDARDS
Writing
• Write informative/explanatory texts 
to examine a topic and convey ideas, 
concepts, and information through 
the selection, organization, and 
analysis of relevant content.

a. Introduce a topic clearly, 
previewing what is to follow; 
organize ideas, concepts, and 
information, using strategies 
such as definition, classification, 
comparison/ contrast, and cause/
effect; include formatting, graphics, 
and multimedia when useful to 
aiding comprehension.
b. Develop the topic with relevant 
facts, definitions, concrete details, 
quotations, or other information 
and examples.

• Conduct short research projects 
to answer a question, drawing on 
several sources and generating 
additional related, focused questions 
for further research and investigation.
• Gather relevant information from 
multiple print and digital sources, 
using search terms effectively; assess 
the credibility and accuracy of each 
source; and quote or paraphrase the 
data and conclusions of others while 
avoiding plagiarism and following a 
standard format for citation.
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MAKING MEANING

About the Author

Shinichi Hoshi 
(1926–1997), a Japanese 
writer, is best known 
for his “short-short 
stories,” in which he 
makes observations about 
human nature and society. 
Hoshi wrote more than 
a thousand short-short 
stories, as well as longer 
fantasy stories, detective 
stories, biographies, and 
travel articles. In addition, 
he was one of the first 
Japanese science-fiction 
writers. Hoshi’s stories 
have been translated into 
many languages, and 
devoted readers enjoy their 
unexpected plot turns.

He—y, Come On Ou—t!
Concept Vocabulary
As you perform your first read of “He—y, Come On Ou—t!” you will 
encounter these words.

disposal   consequences   resolved

Context Clues If these words are unfamiliar to you, try using context 
clues—or words and phrases that appear nearby in the text—to help you 
determine their meanings. There are various types of context clues that 
you may encounter as you read.

Synonyms: A throng gathered around the hole, so the village built 
a fence to keep the crowd from getting too close.

Restatement of an Idea: People traveled to the village to see the 
hole, and when they arrived, they were so impressed by its depth 
that they gawked at it.

Contrast of Ideas: The scientist was able to keep his composure 
despite the fact that he was scared of the deep hole. 

Apply your knowledge of context clues and other vocabulary strategies to 
determine the meanings of unfamiliar words you encounter during your 
first read.

First Read FICTION
Apply these strategies as you conduct your first read. You will have an 
opportunity to complete a close read after your first read.

NOTICE whom the story is 
about, what happens, where 
and when it happens, and 
why those involved react as 
they do.

CONNECT ideas within 
the selection to what you 
already know and what you 
have already read.

ANNOTATE by marking 
vocabulary and key passages 
you want to revisit.

RESPOND by completing 
the Comprehension Check.

 STANDARDS
Reading Literature
By the end of the year, read and 
comprehend literature, including 
stories, dramas, and poems, in the 
grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range.

Language
Determine or clarify the meaning 
of unknown and multiple-meaning 
words and phrases based on grade 7 
reading and content, choosing 
flexibly from a range of strategies. 

a. Use context as a clue to the 
meaning of a word or phrase.
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He–y,  
Come On

Ou–t!

Shinichi Hoshi
translated by Stanleigh Jones

SHORT STORY

NOTES

SCAN FOR 
MULTIMEDIA

BACKGROUND
Each year, the world generates billions of tons of waste. Much of that 
waste is disposed of in landfills, where heavy metals and toxins can leak 
into the environment. The oceans have also been polluted with vast 
amounts of trash because, for many decades, it was common practice 
to get rid of chemicals, garbage, and even nuclear waste by dumping 
them directly into the ocean.

The typhoon had passed and the sky was a gorgeous blue. 
Even a certain village not far from the city had suffered 

damage. A little distance from the village and near the mountains, 
a small shrine had been swept away by a landslide.

“I wonder how long that shrine’s been here.”
“Well, in any case, it must have been here since an awfully long 

time ago.”
“We’ve got to rebuild it right away.”
While the villagers exchanged views, several more of their 

number came over.
“It sure was wrecked.”
“I think it used to be right here.”
“No, looks like it was a little more over there.”
Just then one of them raised his voice. “Hey what in the world 

is this hole?”

1

2

3

4

5

6

7

8

9
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NOTES
Where they had all gathered there was a hole about a meter 

in diameter. They peered in, but it was so dark nothing could be 
seen. However, it gave one the feeling that it was so deep it went 
clear through to the center of the earth.

There was even one person who said, “I wonder if it’s a fox’s 
hole.”

“He—y, come on ou—t!” shouted a young man into the hole. 
There was no echo from the bottom. Next he picked up a pebble 
and was about to throw it in.

“You might bring down a curse on us. Lay off,” warned an 
old man, but the younger one energetically threw the pebble in. 
As before, however, there was no answering response from the 
bottom. The villagers cut down some trees, tied them with rope 
and made a fence which they put around the hole. Then they 
repaired to the village.

“What do you suppose we ought to do?”
“Shouldn’t we build the shrine up just as it was over the hole?”
A day passed with no agreement. The news traveled fast, and 

a car from the newspaper company rushed over. In no time a 
scientist came out, and with an all-knowing expression on his 
face he went over to the hole. Next, a bunch of gawking curiosity 
seekers showed up; one could also pick out here and there men 
of shifty glances who appeared to be concessionaires.1 Concerned 
that someone might fall into the hole, a policeman from the local 
substation kept a careful watch.

One newspaper reporter tied a weight to the end of a long cord 
and lowered it into the hole. A long way down it went. The cord 
ran out, however, and he tried to pull it out, but it would not come 
back up. Two or three people helped out but when they all pulled 
too hard, the cord parted at the edge of the hole. Another reporter, 
a camera in hand, who had been watching all of this, quietly 
untied a stout rope that had been wound around his waist.

The scientist contacted people at his laboratory and had them 
bring out a high-powered bull horn, with which he was going 
to check out the echo from the hole’s bottom. He tried switching 
through various sounds, but there was no echo. The scientist 
was puzzled, but he could not very well give up with everyone 
watching him so intently. He put the bull horn right up to the hole, 
turned it to its highest volume, and let it sound continuously for 
a long time. It was a noise that would have carried several dozen 
kilometers above ground. But the hole just calmly swallowed up 
the sound.

In his own mind the scientist was at a loss, but with a look 
of apparent composure he cut off the sound and, in a manner 

1. concessionaires (kuhn sehsh uh NAIRZ) n. businesspersons.

10

11

12

13

14

15

16

17

18

19
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NOTES
suggesting that the whole thing had a perfectly plausible 
explanation, said simply, “Fill it in.”

Safer to get rid of something one didn’t understand.
The onlookers, disappointed that this was all that was going to 

happen, prepared to disperse. Just then one of the concessionaires, 
having broken through the throng and come forward, made a 
proposal.

“Let me have that hole. I’ll fill it in for you.”
“We’d be grateful to you for filling it in.” replied the mayor of 

the village, “but we can’t very well give you the hole. We have to 
build a shrine there.”

“If it’s a shrine you want, I’ll build you a fine one later. Shall I 
make it with an attached meeting hall?”

Before the mayor could answer, the people of the village all 
shouted out.

“Really? Well, in that case, we ought to have it closer to the 
village.”

“It’s just an old hole. We’ll give it to you!”
So it was settled. And the mayor, of course, had no objection.
The concessionaire was true to his promise. It was small, 

but closer to the village he did build for them a shrine with an 
attached meeting hall.

About the time the autumn festival was held at the new shrine, 
the hole-filling company established by the concessionaire hung 
out its small shingle at a shack near the hole.

The concessionaire had his cohorts mount a loud campaign in 
the city. “We’ve got a fabulously deep hole! Scientists say it’s at 
least five thousand meters deep! Perfect for the disposal of such 
things as waste from nuclear reactors.”

Government authorities granted permission. Nuclear power 
plants fought for contracts. The people of the village were a bit 
worried about this, but they consented when it was explained that 
there would be absolutely no above-ground contamination2 for 
several thousand years and that they would share in the profits. 
Into the bargain, very shortly a magnificent road was built from 
the city to the village.

Trucks rolled in over the road, transporting lead boxes. Above 
the hole the lids were opened, and the wastes from nuclear 
reactors tumbled away into the hole.

From the Foreign Ministry and the Defense Agency boxes of 
unnecessary classified documents were brought for disposal. 
Officials who came to supervise the disposal held discussions on 
golf. The lesser functionaries, as they threw in the papers, chatted 
about pinball.

2. contamination (kuhn tam uh NAY shuhn) n. pollution by poison or another dangerous 
substance.

20

21

22

23

24

25

26

27

28

29

30

31
Use context clues or indicate 
another strategy you used that 
helped you determine meaning.

disposal (dihs POH zuhl) n.
MEANING:

32

33

34
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NOTES
The hole showed no signs of filling up. It was awfully deep, 

thought some; or else it might be very spacious at the bottom. 
Little by little the hole-filling company expanded its business.

Bodies of animals used in contagious disease experiments at 
the universities were brought out and to these were added the 
unclaimed corpses of vagrants. Better than dumping all of its 
garbage in the ocean, went the thinking in the city, and plans were 
made for a long pipe to carry it to the hole.

The hole gave peace of mind to the dwellers of the city. They 
concentrated solely on producing one thing after another. 
Everyone disliked thinking about the eventual consequences. 
People wanted only to work for production companies and sales 
corporations; they had no interest in becoming junk dealers. But, it 
was thought, these problems too would gradually be resolved by 
the hole.

Young girls whose betrothals3 had been arranged discarded old 
diaries in the hole. There were also those who were inaugurating 
new love affairs and threw into the hole old photographs of 
themselves taken with former sweethearts. The police felt 
comforted as they used the hole to get rid of accumulations of 
expertly done counterfeit bills. Criminals breathed easier after 
throwing material evidence into the hole.

Whatever one wished to discard, the hole accepted it all. The 
hole cleansed the city of its filth; the sea and sky seemed to have 
become a bit clearer than before.

Aiming at the heavens, new buildings went on being 
constructed one after another. 

One day, atop the high steel frame of a new building under 
construction, a workman was taking a break. Above his head he 
heard a voice shout:

“He—y, come on ou—t!”
But, in the sky to which he lifted his gaze there was nothing at 

all. A clear blue sky merely spread over all. He thought it must be 
his imagination. Then, as he resumed his former position, from the 
direction where the voice had come, a small pebble skimmed by 
him and fell on past.

The man, however, was gazing in idle reverie4 at the city’s 
skyline growing ever more beautiful, and he failed to notice. ❧

3. betrothals (bih TROTH uhlz) n. promises of marriage. 
4. idle reverie (Y duhl REHV uh ree) daydreaming.

35

36

37
Use context clues or indicate 
another strategy you used that 
helped you determine meaning.

consequences (KON suh 
kwehns ihz) n. 
MEANING:

resolved (rih ZOLVD) v. 
MEANING:

38

39

40

41

42

43

44
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Comprehension Check
Complete the following items after you finish your first read. Review and clarify 
details with your group.

1. What does the young man shout into the hole at the beginning of the story?

2. Why do the villagers tell the young man not to throw the pebble into the hole?

3. How is the hole used?

4. What does the workman hear at the end of the story?

5.   Notebook Confirm your understanding of the story by drawing a storyboard 
of key events.

RESEARCH
Research to Clarify Briefly research an unfamiliar detail in the story. For instance, you 
might want to learn more about sinkholes or the disposal of waste from nuclear power 
plants. How does the information you learned deepen your understanding of the story? 
Share your findings with your small group.
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CITE TEXTUAL EVIDENCE 
to support your answers.

MAKING MEANING

Add interesting words 
related to people and the 
planet from the text to your 
Word Network.

 WORD NETWORK

HE—Y, COME ON OU—T

 

GROUP DISCUSSION

As you complete the 
Analyze the Text section 
with your group, consider 
other members’ responses. 
Did the responses of your 
classmates change your 
original ideas or thoughts 
on the story? Why or why 
not?

Close Read the Text
With your group, revisit sections of the text you marked 
during your first read. Annotate what you notice. What 
questions do you have? What can you conclude?

Analyze the Text
 Notebook Complete the activities.

1. Review and Clarify Review the short story with your group. Why do 
you think the author includes so many details about what people put 
into the hole? What effect do these details have on the reader?

2. Present and Discuss Now, work with your group to share the 
passages from the text that you found especially important. Take turns 
presenting your passages. 

3. Essential Question: What effects do people have on the 
environment? What has this story taught you about the effects that 
people have on the environment? Discuss with your group.

Concept Vocabulary

consequences resolved disposal

Why These Words? The concept vocabulary words from the text are 
related. With your group, determine what the words have in common. 
Write your ideas and add another word that fits the category.

Practice
 Notebook Confirm your understanding of these words by using 

them to write a response to this question: How should we dispose of the 
toxic and polluting byproducts of human activity?

Word Study
Latin Root: -sequ- The Latin root -sequ- means “to follow.” In the 
story, the author writes that people disliked thinking of the consequences 
of dumping things in the hole because people did not want to think of 
the things that might follow as a result of their actions.

1. Write your own sentence that correctly uses the word consequences.

2.  Use a dictionary to find three other words that contain the root -sequ-. 
Write each word’s definition in your own words and write an example 
sentence for each.

 STANDARDS
Speaking and Listening
• Engage effectively in a range 
of collaborative discussions with 
diverse partners on grade 7 topics, 
texts, and issues, building on 
others’ ideas and expressing their 
own clearly.

d. Acknowledge new information 
expressed by others and, when 
warranted, modify their own 
views.

Language
Determine or clarify the meaning 
of unknown and multiple-meaning 
words and phrases based on 
grade 7 reading and content, 
choosing flexibly from a range of 
strategies.

b. Use common, grade-
appropriate Greek or Latin 
affixes and roots as clues to the 
meaning of a word.
c. Consult general and 
specialized reference materials, 
both print and digital, to find 
the pronunciation of a word or 
determine or clarify its precise 
meaning or its part of speech.
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essential question: What effects do people have on the environment?

Analyze Craft and Structure
Literary Elements: Irony Irony is a literary element that involves a 
contradiction or contrast of some kind. In literature, authors often use 
irony to entertain and to convey a theme, or message. There are several 
types of irony.

Depending on how an author chooses to use a certain type of irony, all 
types of irony can help the author to develop the theme of a story.

DRAMATIC IRONY a contrast between 
what the reader 
knows and what the 
character knows

an unaware 
character 
approaching a 
door that only the 
audience can see is 
actually a trap set by 
another character

to create excitement, 
suspense, or tragedy or to 
keep the readers’ interest

SITUATIONAL 
IRONY

a contrast between 
what a reader or 
character expects 
and what actually 
happens

expecting a big, 
strong man to be 
the hero of a story 
and finding out that 
a young girl actually 
saves the day

to create humor or tragedy

VERBAL IRONY a contrast between 
what a narrator 
or character says 
and what he or she 
means

a character saying 
“I love cleaning 
up other peoples’ 
messes” when the 
character actually 
hates cleaning up 
after others

to create humor or build 
suspense

TYPE OF IRONY DEFINITION EXAMPLE PURPOSE

CITE TEXTUAL EVIDENCE 
to support your answers.Practice 

 Notebook Work with your group to respond to these 
questions. 

1.  (a) What type of irony is used in the story? (b) What details in 
the story enabled you to identify this type of irony?

2.  (a) What theme is conveyed through Hoshi’s use of irony? (b) 
What details in the story enabled you to identify this theme?

3.  (a) What does the irony tell you about the characters? 
(b) What details from the story support this inference?

4.  What comment do you think the author may be making 
about the relationship between people and the environment?

 STANDARDS
Reading Literature
•		Cite	several	pieces	of	textual	
evidence	to	support	analysis	of	
what	the	text	says	explicitly	as	
well	as	inferences	drawn	from	
the	text.
•	Determine	a	theme	or	central	
idea	of	a	text	and	analyze	its	
development	over	the	course	of	
the	text;	provide	an	objective	
summary	of	the	text.
•	Analyze	how	particular	elements	
of	a	story	or	drama	interact.
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LANGUAGE DEVELOPMENT

Conventions
Punctuation Marks Writers use punctuation marks to make their 
meaning clearer. Each punctuation mark serves a specific purpose, as 
shown in this chart.

PUNCTUATION/USAGE EXAMPLE

A colon (:) introduces information 
that defines, explains, or provides a 
list of what came before the colon.

Huck likes to fetch various things: sticks, 
balls, toys, and old shoes.

A semicolon (;) joins related 
independent clauses to form 
compound sentences.

We hiked in the woods in the morning; in 
the afternoon, we swam in the lake.

A hyphen (-) joins two or more 
separate words into a single word.

Maria was the front-runner in the election.

A dash (—) sets off information that 
interrupts a thought.

I could hear music—what’s the name of 
that song?—floating through the open 
window.

Brackets ([ ]) add clarifying 
information within a quotation.

Arjun said, “That was the year [2015] that 
we won the championship game.”

Parentheses (( )) enclose extra 
information in a sentence without 
changing its meaning.

Can you explain that term to me 
(linear equations)?

Read It
Work with your group to identify examples of uses of punctuation 
marks in “He—y, Come On Ou—t!” Write your examples in the chart, 
identifying the punctuation marks.

Write It
 Notebook Write a paragraph describing a place you go to enjoy 

nature. Your place might be a balcony, park, beach, or garden. Use 
specific sensory details to help readers see and feel the place you are 
describing. Practice using punctuation marks by including three of the 
punctuation marks you learned.

EXAMPLE PUNCTUATION MARK

 STANDARDS
Language
Demonstrate command of the 
conventions of standard English 
capitalization, punctuation, and 
spelling when writing.
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Writing to Sources
You can often understand a situation better by thinking about 
what might happen next. The same thing is true of a fictional story. 
By imagining what happens after the story ends, you can deepen your 
understanding of the story itself.

Discuss Purpose Based on what you know from the story, what do you 
think might happen next? In your group, decide the kind of ending you 
want to create. Do you want your ending to be funny, sad, ironic, 
or hopeful?

Brainstorm Consider several ideas for alternative endings. For each idea, 
list which characters will be involved and jot down what they say and do. 
Consider the effect the ending will have on the reader. Track ideas in a 
chart like this one.

Idea CharaCters
aCtIons that 

happen
effeCt

Capture the Action and Experiences To create a vivid engaging 
picture for your readers, use narrative techniques, descriptive details, 
and sensory language to capture the action and convey experiences and 
events. Consider the following strategies:

• Develop Characters Through Dialogue: Bring your characters to 
life by using dialogue—what the characters say to each other. Do not 
report everything a character says. Instead, create conversations that 
vividly show characters’ feelings, gestures, and expressions as he or 
she reacts to events and experiences.

• Develop Description Through Sensory Language: When 
describing the setting, context, characters, and events, use sensory 
language to enhance your descriptions. Try to incorporate precise and 
colorful nouns, adjectives, verbs, and adverbs into your writing to 
engage readers. 

Review and Revise After you have completed your alternate ending, 
each group member should review it individually, and note suggestions 
for revisions. Then, meet as a group to discuss members’ suggestions, 
and come to a consensus, or agreement, on how to revise the first draft 
of your narrative. 

Assignment

Use your imagination to write an alternate ending in which you 
explore what might happen after the story ends. Write at least three 
paragraphs that narrate what happens after the pebble skims past the 
man at the end of “He—y, Come On Ou—t!”

EFFECTIVE EXPRESSION

 standards
Writing
Write narratives to develop 
real or imagined experiences or 
events using effective technique, 
relevant descriptive details, and 
well-structured event sequences. 

b. Use narrative techniques, such as 
dialogue, pacing, and description, 
to develop experiences, events, 
and/or characters. 
d. Use precise words and phrases, 
relevant descriptive details, and 
sensory language to capture the 
action and convey experiences and 
events. 
 e. Provide a conclusion that 
follows from and reflects on the 
narrated experiences or events. 

•	With some guidance and support 
from peers and adults, develop and 
strengthen writing as needed by 
planning, revising, editing, rewriting, 
or trying a new approach, focusing 
on how well purpose and audience 
have been addressed. 

 EVIdENCE lOg

Before moving on to a 
new selection, go to your 
log and record what you 
learned from “He—y, 
Come On Ou—t!”
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Performance Task: sPeakInG anD LIsTenInG focUs

soUrces

•	TurTle	WaTchers

•	“NaTure”	Is	WhaT		

We	see—

•	The sparroW

•	eagle	TrackINg	aT	

FolleNsby	poNd	

•	he—y,	come	oN	ou—T!

present	an	argument

Assignment
You have read different perspectives on the relationship between 
human beings and the natural environment. With your group, develop 
and deliver a multimedia presentation in which you respond to the 
following question:

Do people always have a negative impact on the 
environment?

Plan With Your Group

Analyze the Texts With your group, review the selections you have 
read in Small-Group Learning. What message does each selection 
send about the relationship between people and nature? Consider 
changes in the environment and ways people’s actions contribute to the 
changes. Discuss as a group, and write your ideas in the chart. Then, 
come to a consensus, or agreement, on the claim you will make in your 
presentation.

Gather Evidence and Media Examples Determine which group 
members will work to identify examples from the texts that support your 
claim, and which members will work on gathering multimedia. Then, 
brainstorm ideas for your multimedia presentation. Identify photos, 
illustrations, audio, and video that illustrate the examples you will use to 
support your claim. 

selecTIoN
What	does	the	selection	suggest	about	
people’s	impact	on	the	environment?

Turtle	Watchers

“Nature”	is	what	We	see—

The	sparrow

eagle	Tracking	at	
Follensby	pond

he—y,	come	on	ou—t!

	 sTaNdards
Speaking and Listening
•	Engage	effectively	in	a	range	of	
collaborative	discussions	with	diverse	
partners	on	grade 7 topics, texts, and 
issues,	building	on	others’	ideas	and	
expressing	their	own	clearly.

a.	Come	to	discussions	prepared,	
having	read	or	researched	material	
under	study;	explicitly	draw	on	
that	preparation	by	referring	to	
evidence	on	the	topic,	text,	or	issue	
to	probe	and	reflect	on	ideas	under	
discussion.	
b.	Follow	rules	for	collegial	
discussions,	track	progress	toward	
specific	goals	and	deadlines,	and	
define	individual	roles	as	needed.

•		Analyze	the	main	ideas	and	
supporting	details	presented	in	
diverse	media	and	formats	and	
explain	how	the	ideas	clarify	a	topic,	
text,	or	issue	under	study.
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essential question: What effects do people have on the environment?

CONTENT USE OF MEDIA
PRESENTATION 
TECHNIQUES

 The presentation 
includes a clearly 
stated claim.

 The evidence from 
the texts supports 
the claim. 

 The presentation 
is logically 
organized.

 Multimedia 
elements support 
and elaborate on 
the claim. 

 Multimedia 
elements add to 
and strengthen the 
presentation.

 Transitions 
between 
speakers’ 
sections are 
smooth.

 Each speaker 
speaks clearly.

Organize Your Presentation Decide the order of your multimedia 
presentation and the role each group member will play. Choose your 
words carefully to make your claim clear. Select multimedia that best 
illustrate your ideas and will make the most impact on your audience. 
Then, write a script for your presentation that details what each speaker 
will say to audience during the presentation. Your script is where you can 
add important details, and explain the relationship between your 
multimedia and the point that it highlights.

MULTIMEDIA PRESENTATION SCRIPT

Slide Script

Speaker 1

Speaker 2

Speaker 3

Rehearse With Your Group
Practice With Your Group As you run through rehearsals, use this 
checklist to evaluate the effectiveness of your multimedia presentation.

Fine-tune the Content To strengthen your multimedia presentation, 
review each speaker’s section to make sure it clearly expresses and 
supports the group’s claim about whether or not people always 
negatively impact the environment.

Improve Your Use of Media Review all multimedia in your 
presentation. Make sure each piece adds something interesting to the 
presentation and contributes toward your overall claim.

Present and Evaluate
When you present as a group, be sure that each member has taken into 
account each of the checklist items. As you watch other groups, evaluate 
how well their presentations meet the checklist requirements.

 STANDARDS
Speaking and Listening
•	Delineate	a	speaker’s	argument	
and	specific	claims,	evaluating	the	
soundness	of	the	reasoning	and	
the	relevance	and	sufficiency	of	the	
evidence.
•	Present	claims	and	findings,	
emphasizing	salient	points	in	a	
focused,	coherent	manner	with	
pertinent	descriptions,	facts,	details,	
and	examples;	use	appropriate	eye	
contact,	adequate	volume,	and	clear	
pronunciation.
•	Include	multimedia	components	
and	visual	displays	in	presentations	
to	clarify	claims	and	findings	and	
emphasize	salient	points.
•	Adapt	speech	to	a	variety	of	
contexts	and	tasks,	demonstrating	
command	of	formal	English	when	
indicated	or	appropriate.	
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OVERVIEW: INDEPENDENT LEARNING

STRATEGY ACTION PLAN

Create a schedule •	Understand your goals and deadlines.

•	Make a plan for what to do each day.

•	

Practice what you 
have learned

•	Use first-read and close-read strategies to deepen your understanding.

•	After you read, evaluate the usefulness of the evidence to help you understand 
the topic.

•	Consider the quality and reliability of the source.

•	

Take notes •	 Record important ideas and information.

•	 Review your notes before preparing to share with a group.

•	

ESSENTIAL QUESTION:

What effects do people have on 
the environment? 
Our natural environment has an impact on everybody and everything on the 
planet. In this section, you will complete your study of people and the planet by 
exploring an additional selection related to the topic. You’ll then share what you 
learn with classmates. To choose a text, follow these steps.

Look Back Think about the selections you have already studied. What more do 
you want to know about the environment?

Look Ahead Preview the texts by reading the descriptions. Which one seems 
most interesting and appealing to you?

Look Inside Take a few minutes to scan through the text you chose. Choose a 
different one if this text doesn’t meet your needs. 

Independent Learning Strategies
Throughout your life, in school, in your community, and in your career, you will 
need to rely on yourself to learn and work on your own. Review these strategies 
and the actions you can take to practice them during Independent Learning. 
Add ideas of your own for each category.

SCAN FOR 
MULTIMEDIA432 UNIT 4 • PeoPle aNd The PlaNeT
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CONTENTS

SCAN FOR 
MULTIMEDIA

PERFORMANCE-BASED ASSESSMENT PREP

Review Evidence for an Argument
Complete your Evidence Log for the unit by evaluating what you’ve learned and 
synthesizing the information you have recorded.

Choose one selection. Selections are available online only.

NOVEL EXCERPT 

from My Side of the Mountain
Jean Craighead George

Can you imagine living in a tree?

MYTH 

How Grandmother Spider Stole the Sun
Michael J. Caduto and Joseph Bruchac

A Native American myth explains the origin of the sun.

ESSAY 

from Of Wolves and Men
Barry Lopez

How do our imagination and humanity influence our ideas 
about the nature of animals?

EXPOSITORY NONFICTION 

The Story of Victor d’Aveyron, 
the Wild Child
Eloise Montalban

Does Victor hold the key to defining what is human?

Overview: Independent Learning 433
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INDEPENDENT LEARNING

RESPOND by writing a brief summary of 
the selection.

CONNECT ideas within the selection to 
other knowledge and the selections you 
have read.

NOTICE new information or ideas you learn 
about the unit topic as you first read this 
text.

ANNOTATE by marking vocabulary and key 
passages you want to revisit.

First-Read Guide

Use this page to record your first-read ideas.

Selection Title: 

 Tool Kit
First-Read Guide and 
Model Annotation

 STANDARD
Reading Read and comprehend complex literary and informational texts independently and proficiently. 

434 UNIT 4 • PeoPle aNd The PlaNeT



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

ESSENTIAL QUESTION: What does it take to survive?

Close-Read Guide

Use this page to record your first-read ideas.

Selection Title: 

ESSENTIAL QUESTION: What effects do people have on the environment?

 Tool Kit
Close-Read Guide and 
Model Annotation

Close Read the Text

Revisit sections of the text you marked during 
your first read. Read these sections closely 
and annotate what you notice. Ask yourself 
questions about the text. What can you 
conclude? Write down your ideas.

Analyze the Text

Think about the author’s choices of patterns, 
structure, techniques, and ideas included in 
the text. Select one and record your thoughts 
about what this choice conveys.

QuickWrite

Pick a paragraph from the text that grabbed your interest. Explain the power of this passage.

 STANDARD
Reading Read and comprehend complex literary and informational texts independently and proficiently. 

Overview: Independent Learning 435
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from My Side  
of the Mountain
Jean Craighead George

NOTES

BACKGROUND
In My Side of the Mountain, young Sam Gribley runs away from his 
home in New York City to live in the Catskill Mountains on his own. 
With only a few basic tools and the advice of some locals, he does 
what he can to gather food and prepare shelter before the winter. This 
excerpt begins in the summer, shortly after Sam has arrived.

I knew enough about the Catskill Mountains to know that when 
the summer came, they were covered with people. Although 

Great-grandfather’s farm was somewhat remote, still hikers and 
campers and hunters and fishermen were sure to wander across it. 

Therefore I wanted a house that could not be seen. People 
would want to take me back where I belonged if they found me.

I looked at that tree. Somehow I knew it was home, but I was 
not quite sure how it was home. The limbs were high and not 
right for a tree house. I could build a bark extension around it, but 
that would look silly. Slowly I circled the great trunk. Halfway 
around the whole plan became perfectly obvious. To the west, 
between two of the flanges1 of the tree that spread out to be roots, 
was a cavity. The heart of the tree was rotting away. I scraped at 
it with my hands; old, rotten insect-ridden dust came tumbling 
out. I dug on and on, using my ax from time to time as my 
excitement grew.

1. flanges (FLAN jihz) n. raised edges at the base of a tree.

1

2

3

About the Author
Award-winning novelist, nonfiction writer, short-story writer, and memoirist 
Jean Craighead George (1919–2012) was born in Washington, D.C. A 
naturalist as much as an author, George wrote more than 100 books about 
the natural world, most of them for children. Her best-known works are 
Julie of the Wolves (1972) and My Side of the Mountain (1959). 
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NOTES
With much of the old rot out, I could crawl in the tree and sit 

cross-legged. Inside I felt as cozy as a turtle in its shell. I chopped 
and chopped until I was hungry and exhausted. I was now in 
the hard good wood, and chopping it out was work. I was afraid 
December would come before I got a hole big enough to lie in. So I 
sat down to think.

You know, those first days, I just never planned right. I had 
the beginnings of a home, but not a bite to eat, and I had worked 
so hard that I could hardly move forward to find that bite. 
Furthermore, it was discouraging to feed that body of mine. It 
was never satisfied, and gathering food for it took time and got it 
hungrier. Trying to get a place to rest it took time and got it more 
tired, and I really felt I was going in circles and wondered how 
primitive man ever had enough time and energy to stop hunting 
food and start thinking about fire and tools.

I left the tree and went across the meadow looking for food. I 
plunged into the woods beyond, and there I discovered the gorge 
and the white cascade splashing down the black rocks into the 
pool below. 

I was hot and dirty. I scrambled down the rocks and slipped 
into the pool. It was so cold I yelled. But when I came out on the 
bank and put on my two pairs of trousers2 and three sweaters, 
which I thought was a better way to carry clothes than in a pack, 
I tingled and burned and felt coltish.3 I leapt up the bank, slipped, 
and my face went down in a patch of dogtooth violets.

You would know them anywhere after a few looks at them at 
the Botanical Gardens4 and in colored flower books. They are little 
yellow lilies on long slender stems with oval leaves dappled with 
gray. But that’s not all. They have wonderfully tasty bulbs. I was 
filling my pockets before I got up from my fall.

“I’ll have a salad type lunch,” I said as I moved up the steep 
sides of the ravine. I discovered that as late as it was in the season, 
the spring beauties were still blooming in the cool pockets of the 
woods. They are all right raw, that is if you are as hungry as I was. 
They taste a little like lima beans. I ate these as I went on hunting 
food, feeling better and better, until I worked my way back to the 
meadow where the dandelions were blooming. Funny I hadn’t 
noticed them earlier. Their greens are good, and so are their 
roots—a little strong and milky, but you get used to that.

A crow flew into the aspen grove without saying a word. 
The little I knew of crows from following them in Central Park, 
they always have something to say. But this bird was sneaking, 
obviously trying to be quiet. Birds are good food. Crow is 

2. trousers (TROW zuhrz) n. pants.
3. coltish (KOHL tihsh) adj. like a colt; energetic but awkward.
4. Botanical Gardens refers to one of the large public gardens in New York City.

4

5

6

7

8

9

10
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NOTES
certainly not the best, but I did not know that then, and I launched 
out to see where it was going. I had a vague plan to try to noose5 
it. This is the kind of thing I wasted time on in those days when 
time was so important. However, this venture turned out all right, 
because I did not have to noose that bird.

I stepped into the woods, looked around, could not see the 
crow, but noticed a big stick nest in a scrabbly pine. I started to 
climb the tree. Off flew the crow. What made me keep on climbing 
in face of such discouragement, I don’t know, but I did, and that 
noon I had crow eggs and wild salad for lunch.

At lunch I also solved the problem of carving out my tree. After 
a struggle I made a fire. Then I sewed a big skunk cabbage leaf 
into a cup with grass strands. I had read that you can boil water 
in a leaf, and ever since then I had been very anxious to see if this 
were true. It seems impossible, but it works. I boiled the eggs in 
a leaf. The water keeps the leaf wet, and although the top dries 
up and bums down to the water level, that’s as far as the burning 
goes. I was pleased to see it work. 

Then here’s what happened. Naturally, all this took a lot of 
time, and I hadn’t gotten very far on my tree, so I was fretting and 
stamping out the fire when I stopped with my foot in the air.

The fire! Indians made dugout canoes with fire. They burned 
them out, an easier and much faster way of getting results. I 
would try fire in the tree. If I was very careful, perhaps it would 
work. I ran into the hemlock forest with a burning stick and got a 
fire going inside the tree.

Thinking that I ought to have a bucket of water in case things 
got out of hand, I looked desperately around me. The water was 
far across the meadow and down the ravine. This would never do. 
I began to think the whole inspiration of a home in the tree was no 
good. I really did have to live near water for cooking and drinking 
and comfort. I looked sadly at the magnificent hemlock and was 
about to put the fire out and desert it when I said something to 
myself. It must have come out of some book: “Hemlocks usually 
grow around mountain streams and springs.”

I swirled on my heel. Nothing but boulders around me. But the 
air was damp, somewhere—I said—and darted around the rocks, 
peering and looking and sniffing and going down into pockets 
and dales. No water. I was coming back, circling wide, when I 
almost fell in it. Two sentinel boulders, dripping wet, decorated 
with flowers, ferns, moss, weeds—everything that loved water—
guarded a bathtub-sized spring.

“You pretty thing,” I said, flopped on my stomach, and pushed 
my face into it to drink. I opened my eyes. The water was like 
glass, and in it were little insects with oars. They rowed away 

5. noose v. catch with a loop of string or rope.

11

12

13

14

15

16
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from me. Beetles skittered like bullets on the surface, or carried 
a silver bubble of air with them to the bottom. Ha, then I saw a 
crayfish.

I jumped up, overturned rocks, and found many crayfish. At 
first I hesitated to grab them because they can pinch. I gritted my 
teeth, thought about how much more it hurts to be hungry, and 
came down upon them. I did get pinched, but I had my dinner. 
And that was the first time I had planned ahead! Any planning 
that I did in those early days was such a surprise to me and so 
successful that I was delighted with even a small plan. I wrapped 
the crayfish in leaves, stuffed them in my pockets, and went back 
to the burning tree.

Bucket of water, I thought. Bucket of water? Where was I going 
to get a bucket? How did I think, even if I found water, I could 
get it back to the tree? That’s how citified I was in those days. I 
had never lived without a bucket before—scrub buckets, water 
buckets—and so when a water problem came up, I just thought I 
could run to the kitchen and get a bucket.

“Well, dirt is as good as water,” I said as I ran back to my tree. 
“I can smother the fire with dirt.” 

Days passed working, burning, cutting, gathering food, and 
each day I cut another notch on an aspen pole that I had stuck in 
the ground for a calendar. ❧

“The Old, Old Tree,” from My Side of the Mountain by Jean Craighead George, copyright © 1959, renewed © 1987 by Jean 
Craighead George. Used by permission of Dutton Children’s Books, an imprint of Penguin Young Readers Group, a division of 
Penguin Random House LLC.
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NOTES

BACKGROUND
How Grandmother Spider Stole the Sun is a Native American creation 
story that explains how the world became the way it is. Grandmother 
Spider often appears in folk tales from Southwestern tribes, such as 
the Hopi, Navajo, and Cherokee, as an important creator who is also a 
powerful teacher and helper. This story comes from the Muskogee, or 
Creek, people.

When the Earth was first made, there was no light. It was 
very hard for the animals and the people in the darkness. 

Finally the animals decided to do something about it.
“I have heard there is something called the Sun,” said the Bear. 

“It is kept on the other side of the world, but the people there will 
not share it. Perhaps we can steal a piece of it.”

All the animals agreed that it was a good idea. But who would 
be the one to steal the Sun?

The Fox was the first to try. He sneaked to the place where 
the Sun was kept. He waited until no one was looking. Then he 

1

2

3

4

About the Authors
Michael J. Caduto (b. 1955) is an award-winning author, storyteller, 
educator, poet, and musician. His work emphasizes respecting Earth and 
the environment, and the scientific knowledge and cultural traditions that 
underline the importance of the natural world. 

Joseph Bruchac (b. 1942) is a novelist, poet, and 
storyteller of Abenaki descent. He lives in the foothills of 
New York’s Adirondack Mountains, where his ancestors 
also lived. Bruchac has written more than 70 books  
for children and has performed worldwide as a teller of 
Native American folk tales. 
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NOTES
grabbed a piece of it in his mouth and ran. But the Sun was so hot 
it burned his mouth and he dropped it. To this day all foxes have 
black mouths because that first fox burned his carrying the Sun.

The Possum tried next. In those days Possum had a very bushy 
tail. She crept up to the place where the Sun was kept, broke off 
a piece, and hid it in her tail. Then she began to run, bringing the 
Sun back to the animals and the people. But the Sun was so hot 
it burned off all the hair on her tail and she lost hold of it. To this 
day all possums have bare tails because the Sun burned away the 
hair on that first possum. 

Then Grandmother Spider tried. Instead of trying to hold the 
Sun herself, she wove a bag out of her webbing. She put the piece 
of the Sun into her bag and carried it back with her. Now the 
question was where to put the Sun.

Grandmother Spider told them, “The Sun should be up high in 
the sky. Then everyone will be able to see it and benefit from its 
light.”

All the animals agreed, but none of them could reach up high 
enough. Even if they carried it to the top of the tallest tree, that 
would not be high enough for everyone on the Earth to see the 
Sun. Then they decided to have one of the birds carry the Sun up 
to the top of the sky. Everyone knew the Buzzard could fly the 
highest, so he was chosen.

Buzzard placed the Sun on top of his head, where his feathers 
were the thickest, for the Sun was still very hot, even inside 
Grandmother Spider’s bag. He began to fly, up and up toward the 
top of the sky. As he flew the Sun grew hotter. Up and up he went, 
higher and higher, and the Sun grew hotter and hotter still. Now 
the Sun was burning through Grandmother Spider’s bag, but the 
Buzzard still kept flying up toward the top of the sky. Up and up 
he went and the Sun grew hotter. Now it was burning away the 
feathers on top of his head, but he continued on. Now all of his 
feathers were gone, but he flew higher. Now it was turning the 
bare skin of his head all red, but he continued to fly. He flew until 
he reached the top of the sky, and there he placed the Sun where it 
would give light to everyone.

Because he carried the Sun up to the top of the sky, Buzzard 
was honored by all the birds and animals. Though his head was 
naked and ugly because he was burned carrying the Sun, he is 
still the highest flyer of all, and he can be seen circling the Sun 
to this day. And because Grandmother Spider brought the Sun 
in her bag of webbing, at times the Sun makes rays across the 
sky that are shaped like the rays in Grandmother Spider’s web. 
It reminds everyone that we are all connected, like the strands 
of Grandmother Spider’s web, and it reminds everyone of what 
Grandmother Spider did for all the animals and the people. ❧

5

6

7

8

9

10

NOTES
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NOTES

BACKGROUND
Feral children are human children who have grown up in the wild, either 
raised by animals or surviving on their own. There have been stories of 
feral children throughout history, and even in the modern day, there are 
occasional news stories about children growing up outside of human 
society.

One day in 1797, a boy was found wandering naked in the 
woods near the town of Saint-Sernin-sur-Rance in France. 

He was caught and brought into the town, but he escaped a few 
days later. He was seen again in 1789 and 1799. Then, in 1800, he 
came into the town by himself. 

The villagers guessed that he was about 12 years old. He 
couldn’t speak and had many scars on his body. Also, he didn’t 
like to eat the food the people in town ate—for example, he 
preferred to eat raw meat. These things made people think that he 
had been living alone in the woods for a long time. The villagers 
were kind to him, but soon doctors and scientists heard about the 
boy and came to examine him. They were especially interested in 
him because at that time, many people talked and argued about 
what makes people human. They thought that language was one 
of the main things that made people human, yet here was a boy 
who didn’t know how to speak. Was he human? Could he be 
taught to speak and behave like a human?

1

2

About the Author
Eloise Montalban (b. 1987) grew up in a small town in South Dakota. She 
enjoys writing but her first love is teaching. Eloise is currently living in Japan 
where she teaches English to Japanese children.
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NOTES
Shortly after he started to live in the town, he was examined by 

a local biology professor. The professor had the boy remove his 
clothes and then took him out into the snow. The boy was not at 
all upset about being naked in the snow. He played happily. This 
led the professor to believe that the boy was used to being naked 
outdoors, even in the winter.

The boy was taken to another town where two men whose sons 
had gone missing during the French Revolution met him. Their 
sons would have been about the same age as the boy, but neither 
of the men thought he was their son. There were rumors about 
whose child he might be, but no one ever claimed him as theirs.

Although the boy could hear, he was taken to the National 
Institute for the Deaf so that Roch-Ambroise Cucurron Sicard, 
a well-known instructor of the deaf, could study him. Sicard 
belonged to a group called the Society of Observers of Man, who 
believed they could learn about the relationship of man to society 
by studying the boy and teaching him. After a year, Sicard was 
unhappy with the boy’s lack of progress. He stopped trying to 
teach him and let the boy roam around the institute.

A young doctor at the institute, Jean Marc Gaspard Itard, 
became interested in the boy and named him Victor. Itard brought 
Victor home to live with him. He wanted to know if Victor could 
learn language and empathy. Itard believed that these two things 
were what made humans different from animals. He worked with 
Victor for 5 years. Itard came up with new methods to teach Victor 
words, which were used later to teach children with disabilities. 
Victor learned to understand language and could read some 
words. However, he made little progress after a certain point and 
never learned to speak. Itard wrote, “Under these circumstances 
his ear was not an organ for the appreciation of sounds, their 
articulations1 and their combinations; it was nothing but a simple 
means of self-preservation which warned of the approach of a 
dangerous animal or the fall of wild fruit.”

Itard believed that Victor learned to have empathy for other 
people; as an example of this, he told the story of Victor trying 
to comfort Itard’s housekeeper when he saw her crying over 
the death of her husband. Victor eventually moved in with the 
housekeeper and lived with her until his death in 1828. He would 
have been about 40 years old at that time.

Today, doctors speculate that Victor may have had a condition, 
such as autism, that caused his family to abandon him in the 
woods. This would also explain his inability to speak. Regardless, 
he made an interesting case study because scientists would never 
intentionally deprive a child of a family in order to study the 
results. While Itard thought that Victor chose not to speak, doctors 

1. articulations (ahr tihk yuh LAY shuhnz) n. ways of pronouncing words and syllables.

3

4

5

6

7
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NOTES
now would agree that he missed a developmental2 window of 
opportunity. By the time Itard began to teach him, it was believed 
that Victor’s brain was no longer capable of learning language. 
We would still say that he was definitely human in spite of his 
inability to speak and his “wild” behavior. ❧

2. developmental (dih vehl uhp MEHN tuhl) adj. having to do with stages of growth.

NOTES
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NOTES

BACKGROUND
The gray wolf is featured in myths and legends from all around the 
world. Many societies hunted wolves almost to extinction, but since 
the late twentieth century, conservation efforts have helped wolf 
populations recover somewhat from their lowest levels.

I am in a small cabin outside Fairbanks, Alaska, as I write these 
words. The cold sits down like iron here, and the long hours 

of winter darkness cause us to leave a light on most of the day. 
Outside, at thirty below, wood for the stove literally pops apart 
at the touch of the ax. I can see out across the short timber of the 
taiga1 when I am out there in the gray daylight.

Go out there.
Traveling for hours cross-country you see only a few animal 

tracks. Perhaps a single ptarmigan2 or a hare. Once in a while the 
tracks of a moose. In the dead of winter hardly anything moves. 
It’s very hard to make a living. Yet the wolf eats. He hunts in the 
darkness. And stays warm. He gets on out there.

The cabin where I am writing sits a few miles north of the city, 
in Goldstream Valley. This valley came briefly into the news a 

1. taiga (TY guh) n. pine forests.
2. ptarmigan (TAHR muh guhn) n. wild bird, also called rock grouse.

1

2

3

4

About the Author
Barry Lopez (b. 1945) writes about natural history and 
the environment. His book Arctic Dreams won the 
National Book Award in 1986. In this book, he explores 
the interaction between the environment and the native 
people and animals of the far north. Lopez is known for 
his essays, short stories, and nonfiction.

2
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NOTES
few years ago when wolves killed a lot of domestic dogs here. 
Goldstream Valley is lightly settled and lies on the edge of active 
wolf range, and that winter wolves got into the habit of visiting 
homes and killing pet dogs. A dog owner wouldn’t hear a sound 
but the barking and growling of his dog. Then silence. He would 
pass a flashlight beam through the darkness and see nothing. In 
the morning he would find the dog’s collar or a few of its bones 
stripped of meat. The wolves would have left behind little else but 
their enormous footprints in the snow.

After the wolves killed about twenty dogs like this, a petition 
turned up in local stores. Sign one sheet and it meant you wanted 
the Alaska Department of Fish and Game to kill the wolves. Sign 
another and it meant you didn’t. The plan was defeated, five to 
one, and the Department of Fish and Game, for its part, declined 
to get involved. Some residents set out poisoned meat and steel 
traps on their own. The wolves went on killing dogs until spring, 
when the toll was something like forty-two.

When it was over some biologists, pressed for an explanation, 
told residents it had been a hard winter, that wolves had simply 
turned to dogs for food. Athabascan Indians living in Fairbanks 
said with a grin that that might be true—they didn’t know—but 
wolves just naturally hate dogs, and that’s all it had been about. 
The owner of a sled-dog team argued that the wolf was a born 
killer, like the wolverine and the weasel. Some creatures God put 
on earth to help man, he said, and others to hinder him, and the 
wolf was a hinderer.

The dog-killing incident in Goldstream Valley brings together 
the principal threads in this book. What wolves do excites men 
and precipitates3 strong emotions, especially if men feel their lives 
or the lives of their domestic animals are threatened. Explanations 
for the wolf’s behavior are rampant. Biologists turn to data. 
Eskimos and Indians accept natural explanations but also take 
a wider view, that some things are inexplicable except through 
the metaphorical language of legend. The owner of a dog team 
is more righteously concerned with the safety of his animals 
than with understanding what motivates wolves. And everyone 
believes to some degree that wolves howl at the moon, or weigh 
two hundred pounds, or travel in packs of fifty, or are driven 
crazy by the smell of blood.

None of this is true. The truth is we know little about the wolf. 
What we know a good deal more about is what we imagine the 
wolf to be. 

Alaska is the last North American stronghold of the wolf. With 
Eskimos and Indians here, with field biologists working on wolf 
studies, with a suburban population in Fairbanks wary of wolves 

3. precipitates (prih SIHP uh tayts) v. sparks. 

5

6

7

8

9
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NOTES
on winter nights, with environmentalists pushing for protection, 
there is a great mix of opinion. The astounding thing is that, in 
large part, it is only opinion. Even biologists acknowledge that 
there are things about wolves and wolf behavior you just have to 
guess at.

Let’s say there are 8,ooo wolves in Alaska. Multiplying by 365, 
that’s about 3 million wolf-days of activity a year. Researchers 
may see something like 75 different wolves over a period of 25 or 
30 hours. That’s about 90 wolf-days. Observed behavior amounts 
to about three one-thousandths of 1 percent of wolf behavior.  
The deductions made from such observations represent good 
guesses, and indicate how incomplete is our sense of worlds 
outside our own.

* * *

Wolves are extraordinary animals. In the winter of 1976 an 
aerial hunter4 surprised ten gray wolves traveling on a ridge in 
the Alaska Range. There was nowhere for the animals to escape 
to and the gunner shot nine quickly. The tenth had broken for 
the tip of a spur running off the ridge. The hunter knew the spur 
ended at an abrupt vertical drop of about three hundred feet and 
he followed, curious to see what the wolf would do. Without 
hesitation the wolf sailed off the spur, fell the three hundred feet 
into a snowbank, and came up running in an explosion of powder.

The Nunamiut Eskimos of the central Brooks Range speak 
of wolves as hunters something like themselves. They believe 
that wolves know where they are going when they set out to 
find caribou, and that perhaps wolves learn from the behavior 
of ravens where caribou might be. They believe certain wolves 
in a pack never kill, while others in the pack specialize in killing 
small game. Always, to requests for generalizations, they say that 
each wolf is a little different, that new things are always seen. If 
someone says big males always lead the pack and do the killing, 
the Eskimos shrug and say, “Maybe. Sometimes.”

Wolves vary their hunting techniques, share food with the old 
who do not hunt, and give gifts to each other. They can live for 
a week without food and travel twenty miles without breaking 
stride. They have three systems of communication—vocal, 
postural, and olfactory.5 Their pelages6 range from slate blue to 
almost pure white, through chocolate brown, ocher, cinnamon, 
gray, and blond. And like primates they spend a good part of their 
time with their young and playing with each other. I once saw a 

4. aerial hunter n. hunter shooting from a helicopter or other aircraft.
5. olfactory (ol FAK tuhr ee) adj. smell-based.
6. pelages (PEHL ihj ihz) n. mammals’ fur coats.

10

11

12

13 
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NOTES
wolf on the tundra winging a piece of caribou hide around like a 
Frisbee for an hour by himself.

You can look at a gray wolf standing in the snow in winter 
twilight and not see him at all. You may think I’m pulling your 
leg—I’m not. Sometimes even the Eskimos can’t see them, which 
causes the Eskimos to smile.

Perhaps you already know some of these things, or have heard 
that wolves, especially in the time before the responsibility of 
hunting is upon them, chase through caribou herds for the fun of 
it. In the past twenty years biologists have given us a new wolf, 
one separated from folklore. But they have not found the whole 
truth. For example, wolves do not kill just the old, the weak, and 
the injured. They also kill animals in the prime of health. And 
they don’t always kill just what they need; they sometimes kill in 
excess. And wolves kill each other. The reasons for these acts are 
not clear. No one—not biologists, not Eskimos, not backwoods 
hunters, not naturalist writers—knows why wolves do what  
they do.

The wolf exerts a powerful influence on the human 
imagination. It takes your stare and turns it back on you. (The 
Bella Coola Indians believed that someone once tried to change 
all the animals into men but succeeded in making human only the 
eyes of the wolf.) People suddenly want to explain the feelings 
that come over them when confronted with that stare—their fear, 
their hatred, their respect, their curiosity. Wolf-haters want to say 
they are born killers, which isn’t true. Wolf-lovers want to say no 
healthy wolf ever killed anyone in North America, which isn’t true 
either. They have killed Indians and Eskimos.

Everything we have been told about wolves in the past should 
have been said, I think, with more care, with the preface that it is 
only a perception in a particular set of circumstances, that in the 
end it is only an opinion.

To be rigorous about wolves—you might as well expect rigor of 
clouds.

I have looked for a wolf different from that ordinarily given us 
in the course of learning about animals. I have watched captive 
wolves in Barrow, Alaska; in Saint Louis, and in Nova Scotia. 
I drove across the Dakotas and Montana and Wyoming, speaking 
with old men who killed wolves for a living when they were 
young. In New York I read in libraries like the Pierpont Morgan 
what men thought of wolves hundreds of years ago. I read in 
the archives of historical societies of outlaw wolves and Indians. 
I went out with field biologists in Minnesota and Alaska and 
spoke with Eskimos. I spoke with people who loved wolves and 
with people who hated them. 

14
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NOTES
I remember sitting in this cabin in Alaska one evening reading 

over the notes of all these encounters, and recalling Joseph 
Campbell, who wrote in the conclusion to Primitive Mythology that 
men do not discover their gods, they create them. So do they also, 
I thought, looking at the notes before me, create their animals. ❧

20
NOTES
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INDEPENDENT lEarNINg

Share Your Independent Learning
Prepare to Share

What effects do people have on the environment?
Even when you read something independently, your understanding 
continues to grow when you share what you’ve learned with others. 
Reflect on the text you explored independently and write notes about its 
connection to the unit. In your notes, consider why this text belongs in 
this unit. 

Reflect

Mark the most important insight you gained from these writing and 
discussion activities. Explain how this idea adds to your understanding of 
the topic of our environment.

Learn From Your Classmates

 Discuss It Share your ideas about the text you explored on your 
own. As you talk with your classmates, jot down ideas that you learn 
from them.

 evIdence Log

Go to your Evidence Log 
and record what you learned 
from the text you read.

 StandardS
Speaking and Listening
Engage effectively in a range of 
collaborative discussions with diverse 
partners on grade 7 topics, texts, and 
issues, building on others’ ideas and 
expressing their own clearly.

436 UNIT 4 • PeoPle ANd The PlANeT
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PERFORMANCE-BASED ASSESSMENT PREP

State your position: 

Identify a possible counterclaim: 

Evaluate the Strength of Your Evidence 
Do you have enough evidence to support your argument? Do you have 
enough evidence to refute a counterclaim? If not, make a plan.

 Do more research.  Talk with my classmates.

 Reread a selection.  Ask an expert.

 Other: 

 Yes  NO

Identify at least three pieces of evidence that 
convinced you to change your mind.

Identify at least three pieces of evidence that 
reinforced your initial position. 

1. 1.

2. 2.

3. 3.

Review Evidence for an Argument
At the beginning of this unit, you took a position on the following 
question: 

Are the needs of people ever more important than the 
needs of animals and the planet? Explain your position.

 EvidEncE log

Review your Evidence Log and your QuickWrite from the beginning of the unit. 
Has your position changed?

 staNdards
Writing
Write arguments to support claims 
with clear reasons and relevant 
evidence.

a. Introduce claim(s), acknowledge 
alternate or opposing claims, and 
organize the reasons and evidence 
logically.
b. Support claim(s) with 
logical reasoning and relevant 
evidence, using accurate, credible 
sources and demonstrating an 
understanding of the topic or text.

Performance-Based Assessment Prep 437
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sources

•	Whole-class	selections

•	small-group	selections

•	independent-learning	
selection

 Word NetWork

As you write and revise your 
argument, use your Word 
Network to help vary your 
word choices. 

performaNce-based assessmeNt

Part 1

Writing to sources: argument
In this unit, you read about the effect that people have on the 
environment. You read selections, both fiction and nonfiction, that 
express different perspectives on the relationship between people and 
the environment. 

Reread the Assignment Review the assignment to be sure you fully 
understand it. The assignment may reference some of the academic 
vocabulary words presented at the beginning of the unit. Be sure you 
understand each of these words in order to complete the assignment 
correctly.

ethical dissent interject

discord accuracy

Review the Elements of Effective Argument Before you begin 
writing, review the Argument Rubric. Once you have completed your 
first draft, check it against the rubric. If one or more of the elements 
is missing or not as strong as it could be, revise your essay to add or 
strengthen that component.

Write an Argument
Write an argument in which you state and defend a claim in response 
to the following question:

are the needs of people ever more important than 
the needs of animals and the planet?

State your claim with accuracy and support it with logical reasoning 
and specific, relevant evidence from the selections in this unit. 
Organize your ideas effectively, and use transitions to create cohesion 
and show the relationships between your claim, reasons, and evidence. 
Provide a conclusion that supports your argument and offers new 
insight into the topic. Remember to maintain a formal style and tone 
in your writing.

	 standards
Writing
•	Write	arguments	to	support	claims	
with	clear	reasons	and	relevant	
evidence.

•	Produce	clear	and	coherent	
writing	in	which	the	development,	
organization,	and	style	are	
appropriate	to	task,	purpose,	and	
audience.

•	Write	routinely	over	extended	time	
frames	and	shorter	time	frames	for	
a	range	of	discipline-specific	tasks,	
purposes,	and	audiences.
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essential question: What effects do people have on the environment?

Argument Rubric
Focus and Organization Evidence and Elaboration Language Conventions

4

The introduction is engaging and 
states the claim in a persuasive way. 

The claim is supported by logical 
reasons and relevant evidence, and 
opposing claims are addressed.

Reasons and evidence are logically 
organized so that the argument is easy 
to follow. 

Transitions clearly show the 
relationships between the claim, 
reasons, and evidence. 

The conclusion supports the argument 
and offers a new insight into the topic. 

Details, examples, and 
quotations from the selections 
are specific and relevant.

The style and tone of the 
argument are formal and 
objective. 

Words are carefully chosen 
and suited to purpose and 
audience. 

The argument intentionally 
follows standard English 
conventions of usage and 
mechanics.

3

The introduction is somewhat 
engaging and states the claim clearly. 

The claim is supported by reasons and 
evidence, and opposing claims are 
acknowledged.

Reasons and evidence are organized so 
that the argument is easy to follow. 

Transitions show the relationships 
between the claim, reasons, and 
evidence. 

The conclusion supports the argument.

Details, examples, and 
quotations from the selections 
are relevant.

The style and tone of the 
argument are mostly formal 
and objective. 

Words are generally suited to 
purpose and audience. 

The argument demonstrates 
accuracy in standard English 
conventions of usage and 
mechanics.

2

The introduction states the claim. 

The claim is supported by some 
reasons and evidence, and opposing 
claims may be briefly acknowledged.

Reasons and evidence are vaguely 
organized with a few transitions to 
orient readers. 

The conclusion relates to the argument. 

Some details and examples 
from the selections are 
relevant. 

The style and tone of the 
argument are occasionally 
formal and objective. 

Words are somewhat suited to 
purpose and audience. 

The argument demonstrates 
some accuracy in standard 
English conventions of usage 
and mechanics.

1

The claim is not clearly stated. 

The claim is not supported by reasons 
and evidence, and opposing claims are 
not acknowledged.

Reasons and evidence are disorganized 
and the argument is difficult to follow.

The conclusion does not include 
relevant information.

There is little or no relevant 
support.

The style and tone are 
informal.

Words are not appropriate to 
purpose or audience.

The argument contains 
mistakes in standard English 
conventions of usage and 
mechanics.

Performance-Based Assessment 439
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performance-based assessment

Part 2

Speaking and Listening: 
Oral Presentation

Assignment
After completing the final draft of your argument, use it as the 
foundation for a three- to five-minute oral presentation.

Do not simply read your argument aloud. Take these steps to make your 
presentation engaging.

•	 Review your argument, and mark reasons and evidence that best 
support your claim.

•	Choose multimedia components to add interest to your presentation.

•	Deliver your argument with confidence, and remember to use a 
formal tone.

Review the Rubric Before you deliver your presentation, rehearse it 
with	a	peer	and	check	your	plans	against	this rubric.

Content Organization Presentation Techniques 

3

The introduction is engaging 
and establishes the claim in a 
persuasive way. 

The presentation includes strong, 
valid reasons and evidence to 
support the claim and answers 
counterclaims. 

The conclusion supports the 
argument and offers fresh insight 
into the topic.

The speaker uses time effectively, 
spending the right amount on 
each part.

Ideas progress logically, with clear 
transitions among ideas.

The sequence of the multimedia 
matches the timing of the speaker.

The speaker maintains eye 
contact and speaks clearly. 

The speaker presents the 
argument with confidence 
and uses a formal tone.

2

The introduction establishes 
a claim. 

The presentation includes valid 
reasons and evidence to support 
the claim. 

The conclusion supports the 
argument.

The speaker uses time effectively, 
spending the right amount of time 
on most parts.

Ideas progress logically with some 
transitions among ideas.

The sequence of multimedia 
sometimes matches the timing of 
the speaker.

The speaker sometimes 
maintains eye contact and 
speaks somewhat clearly.

The speaker uses a formal 
tone when presenting the 
argument.

1

The introduction does not state a 
claim.

The presentation does not include 
reasons or evidence to support 
the  claim.

The conclusion does not relate to 
the argument presented.

The speaker does not use time 
effectively and focuses too much 
time on some parts. 

Ideas do not progress logically. 
Listeners have trouble following  
the argument.

The sequence of multimedia 
does not match the timing of the 
speaker.

The speaker does not 
maintain eye contact or speak 
clearly.

The speaker uses an informal 
tone and presents the 
argument in a way that lacks 
confidence. 

 StandardS
Speaking and Listening
•	Present	claims	and	findings,	
emphasizing	salient	points	in	a	
focused,	coherent	manner	with	
pertinent	descriptions,	facts,	details,	
and	examples;	use	appropriate	eye	
contact,	adequate	volume,	and	clear	
pronunciation.	

•	Include	multimedia	components	
and	visual	displays	in	presentations	
to	clarify	claims	and	findings	and	
emphasize	salient	points.

•	Adapt	speech	to	a	variety	of	
contexts	and	tasks,	demonstrating	
command	of	formal	English	when	
indicated	or	appropriate.
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unit   4    reflection

Reflect on the Unit
Now that you’ve completed the unit, take a few moments to reflect on 
your learning.

Reflect on the Unit Goals 
Review the goals at the beginning of the unit. Use a different colored 
pen to rate yourself again. Think about readings and activities that 
contributed the most to the growth of your understanding. Record your 
thoughts.

Reflect on the Learning Strategies
 Discuss It Write a reflection on whether you were able to improve 

your learning based on your Action Plans. Think about what worked, 
what didn’t, and what you might do to keep working on these strategies. 
Record your ideas before a class discussion.

Reflect on the Text 
Choose a selection that you found challenging and explain what made  
it difficult.

Explain something that surprised you about a text in the unit.

Which activity taught you the most about the environment? What did 
you learn?

SCAN FOR 
MULTIMEDIA Unit Reflection 441


